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Abstract:

Background: Undoubtedly the theoretical knowledge of
nursing support and focus on the practical training although
the factors that help in applying this theoretical knowledge
depend only on the practice environment. The theory-
practice gap considered the largest universal problem facing
the academic education of nursing.

Objective: This review provides some studies that focusing
on integrating the nursing education as academic field and
laboratory training.
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Methods: The literature was performed by searching on
Google Scholar PubMed and different online Journals as well
as qualitative observations of some nursing students.

Results:

The two main goals which are studied in this literature are
raising the awareness of clinical training culture as well as
improving and updating the curriculum information. Several
proposals are obtained from the students for example
decreasing the stress factors and louds on the clinical
teachers, synchronizing between the academic information
that obtained in their classes and labs beside what they are
found in the clinical practicing. Add to this some students
thought that they may have more benefit in case of getting
their clinical practices in health institutions obtained by the
college. Another suggestion providing that having the same
academic teachers in the clinical practices. On the other
hand many students declared that they prefer the block
system rather than the integration system. Another
suggestion provides decreasing the sheet work during lab
training.

Discussion: This study highlighted in the discussion on
universal problem facing the academic education of nursing
and summarizes the findings of the literature review which
provide solutions to solve and decrease the gap between the
academic education of nursing and lab training which lead to
graduating well professional nurses to labor market.

Keywords: Nursing education, Theory-practice gaps, clinical
training.

Introduction:

It is important to know that nursing education has two main
wings theoretical wing and practice wing. Nursing considered
one of the scientific jobs that depend on applicable researches
and theoretical knowledge. The theory-practice gap
considered the largest worldwide problem that facing the
academic education of nursing. This problem can be defined as
“distancing of theoretical knowledge from the actual doing of
practice”. The academic information that introduced in the
classroom is translated into practical work in clinical practice in
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hospitals allow graduating well professional nurses to provide
excellent care to the patients. The greater the theory-practice
gap the less care provided to the patients. Teaching-learning
process depends on several factors which include academic
teacher, students addition to organizational culture that has
great effects in decreasing the theory-practice gap. It is obvious
that the increase of this gab depend on many reasons. The
difficulties resulted from increasing this gab affect badly not
only on un graduated nurses but also on recent qualified
graduated ones and so affect negatively on their role. The
actual shock is a mine cause for lowering the job satisfaction
and elevate the rates of attrition between recent graduated
nurses. Add to these, this gap considered a parameter for
medical errors and decrease physical skills between nurses. In
contrast diminishing this gab improves the care introduced to
the patients by increasing nursing quality. It was believed that
the nursing students themselves are the best persons who can
detect and find the solutions which decrease this gap as they
pass through the experience.

This essay seeks to emphasize the vital role of nursing
education and laboratory training in our life. The following are
some of the paper's goals:

1- Studying the problem of theory-practice gap that
facing the academic education of nursing.

2- Collecting and analysis the suggestions that help in
decreasing the extend of this gap.

3-  Focusing on the good practical training of un
graduated nurses to prepare well qualified nurses for
job market.

Literature Review:

Many studies focusing on the gap between the academic
education of nursing and laboratory training in all the world
including the Middle East and North of Africa (Monaghan 2015,
Saifan et al., 2015 and Greenway et al., 2019).

Some of studies looking at whether or not there is a gap, on the
other side many researches showed few solutions for this
problem. Despite all this effort the suggestions to decrease this
gap still not enough (Saifan et al., 2015; Needham et al., 2016;
Giinay and Kiling 2018).
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Although the critical important of academic nursing education
the practical training and the development of un graduated
nurses skills can't be denied or ignored (Monaghan 2015;
McSharry and Lathlean 2017; Giinay and Kiling 2018; Kantar
2021).

Many researches delivered by Ireland, the US, Turkey and UK
highlighted on the relationship between nursing teachers,
students, nursing school and hospital practices which play
main role in curtailing this gap (McSharry and Lathlean 2017;
Gilinay and Kiling 2018; Huston et al., 2018; Shoghi et al.,
2019).

Many studies discussed the importance of having good trained,
qualified academic and clinical teachers as well as showed that
having obvious curriculum and standard guidelines in clinical
training help in decreasing the gap (Monaghan 2015;
Needham et al., 2016; Giinay and Kiling 2018). In order to
obtain good service to the patients we should focus on the
education of nursing students (Eggertson 2013).

Evaluation Methods:

In this literature we depend on a descriptive qualitative
strategy to detect the suitable factors that bridging the gap
between the academic education of nursing and laboratory
training. A good qualitative method to collect large data is face
to face interviews and asking people simply (Bryman 2016 and
Glesne 2016).

Some of questions that helping in find the solutions during the
interviews:

1- Inform us about the first training experiment in the
clinical field.

2- What are the differences between academic education
and laboratory training??

3- How did your teachers help and support you??

4- What did you learn in classroom helped you in
laboratory training??

5- What are your suggestions to decrease the gap
between the academic education of nursing and
laboratory training??
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The information for this research obtained from students in
College of Health Sciences in the UAE. This college established
since 2006 and has an accredited program in nursing education
and great number of graduated and non-graduated students in
the country. The aim of the collage is that provides the UAE’s
requirements for good qualified nurses to provide excellent
care to the patients (Polit and Beck 2018).

The important step in the process is sampling due to obtain
correct interpretations that emerge from the basic results
(Onwuegbuzie and Collins 2007). The sampling depend on
choosing participants from the Nursing Program in the UAE
who are in the 3% year onwards as they had attended two
practice courses at least so can understanding the aim of the
experiment. As well as undergo sufficient clinical training to
compare with the academic education. The College consists of
branches in four emirates of the country, so the students who
participate in the study were chosen from all the branches of
the college. Finally, 25 female students in the Bachelor of
Nursing (BN) program were participated in this experiment.

Some ethical points must be clear in all stages of the research
which include:

1- Providing protection from any harm to all the
members who participate in the experiment.

2- The participation is voluntary, optionally, without
mention names of participants.

3- The participants known that they have the right to
leave the experiment at any stage without any
explanations or excuses as well as without effect on
their educational stage. (Gerrish and Lacey 2010)

After collecting the data from the participants, these data were
analyzed by Computerized thematic analysis which used in
previous researches. (Lacey and Luff 2009; Braun and Clarke
2019)

Results:
Almost of the participants ensured that there is a gap between
the academic education and what they facing in the practical

training. Some of the participants mentioned the reasons of
this problem and suggested many solutions that may help in
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bridging this gap. So nursing students themselves are the
problem solving key.

In this literature we provide some the participants’
suggestions that aim to solve this problem:

1- Reduce the stress and load which effect on the clinical
teachers.

2- Synchronizing between the academic education and
laboratory training.

3- Great benefit will be achieved if the practical training
occurred in health buildings which the collage owned.

4- Replacing the integration system which depends on
academic and practical side by side with the block
system which adopts the idea of divide the semester
into two parts during the first part of the semester the
students having the academic education, however
during the second part of the semester the students
having the practical trainings.

5- Reducing the sheet work through practical training.

6- Itis helpful for the students that the academic teachers
are the same who training the students during the
practical training.

7- Increasing the practical facilities.

Undoubtedly that practical training represents the main stone
of nursing education so we must intensify the practical training
besides improving the acquired skills and knowledge of nursing
students.

The participants complain of the increase in students number
per group, the time allowed to train students on each unit to
learn the nursing services they need, and so the practical
teachers responsible for providing enough time to train
everyone. The participants suggested having little number of
duties and more time will help the instructors to spend more
time with the trainers and so on facilitate the training process.
On the other hand some students said decreasing the number
of trainers per instructor. All these suggestions will provide
enough time for each student and help the clinical teachers to
support their trainers.

Many students explained that it is important to provide the
same teachers supervising the practical training so the
partnership between the academic classes and practical
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sessions will help the students during their practical training.
(Kolcabaet al., 2006 and MacDonald et al., 2006)

Other students suggested to summarize and share the
competencies required from the students during the clinical
training with their teachers to explain these competencies to
the trainers before beginning the practical training. This will be
helpful to the students by reducing the pressure on them and
provide them enough time to learn what they need to know.

Many students showed their designer to have their practical
training in one building obtained by the collage. It is hard to
apply this suggestion because the nursing curriculum consists
of a lot of courses as pediatric, maternity, medical-surgical,
mental health and community.

A lot of students prefer the block system which divide the
semester into two parts during the first part of the semester
the students having the academic education, however during
the second part of the semester the students having the
practical training instead of the integration system adopts the
idea of the theory and clinical at the same time. This will help
the students to apply what they learned in the first half of the
semester during the practical training. Recently, the plan of
education was changed as the students during 3™ and 4" year
of semester having practical training every week.

A little number of students focused on in some cases their
instructors have good academic and theoretical knowledge
whereas they don’t have good practical experience. Like those
instructors don’t have enough clinical experience so they
cannot support their students in the practical training.

Many students focus on finishing the paper work firstly during
the practical training rather than learning and improve their
clinical skills so they prefer to separate the theory and the
practical training which will facilitate their practical training as
well as avoiding divert the students focus.

Large number of students prefer learning by reflection as it
allow the retention of information. Reflection improve the
practical and analytic skills of the students and provide them

with confidence and promote them to correct their mistakes.

Discussion:
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Some studies recorded that the practical teachers have a
critical role in improving the students’ practical skills and
knowledge. This support the findings of other studies which
ensured on the interaction between the clinical instructors and
students either facilitate or retard the education
process.(Ahmed et al., 2019)

(Needham et al., 2016; McSharry and Lathlean 2017)
recorded that when the practical instructors cooperated with
the students will effect on the nursing education process
positively.

Other study done between un-graduated Jordan students
revealed that the students did not have well support from their
teachers as they were sometimes busy which affect negatively
on the practical training for not having enough time for the
students to learn. (Saifan et al., 2015)

Many studies focused on the instructor and students ratio or
nurse-to-nurse faculty/clinician ratio which fits directly with
the large demand and lead to decrease the extent of practical
training. (Shoghi et al., 2019)

Some other studies revealed that the curriculum of nursing
must contain the national nursing competencies as it include
the practical activates and strategy of learning which should be
implemented in all courses. (Huston et al., 2018; Billings 2019)

Another study done among un-graduated Turkish students
showed that it is important to synchronize between the clinical
field and what the students need so achieve good learning. The
study proved that the students preferred the integrated
system as it help in bridging the gap between the academic and
clinical learning (Tanriverdi et al., 2017). This study oppose to
the results obtained from the current literature in which the
participants preferred the block model of practical training.

A study done between graduated American nursing students
who ensured that the practical field simulation decreases the
academic- clinical gap (Brown 2019). Although the current
literature doesn’t speak about simulation practice nor its role
in decreasing the gap between the academic and clinical
learning.
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There is advice to use the practical simulation in nursing
learning to reduce the gap between academic and practice.
(Wall et al., 2014; Salah et al., 2018; Greenway et al., 2019)

Many researches supposed that the responsibility of reducing
the gap between the academic and clinical learning lies within
the faculties, un-graduated students and registered nurses.
(Giinay and Kiling 2018; Huston et al., 2018; Billings 2019)

Another study revealed that the using of a K-W-L chart
encouraging the nursing students to consider what they know
and stimulate them to acquire and improve their practical skills
and knowledge. This lead to the nursing students to be self-
dependent to learn and acquire different experiences. (Raines
2018)

Conclusion:

This study represents several suggestions and solutions to
decrease the gap between academic-practice of nursing
education. The study concluded also that the nursing students
considered the primary key to resolving this gap. In the future
many researches can be search for other solutions between
the graduated nursing by using mixed-methods approaches for
data triangulation.
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