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Abstract  
This research explores the impact of technology integration on teachers' 
digital literacy and professional competencies in English as a Foreign 
Language (EFL) classrooms. The study utilizes a mixed-methods 
approach, incorporating quantitative data analysis of survey responses 
and qualitative data analysis of in-depth semi-structured interviews. The 
findings reveal that teachers demonstrate varying levels of digital 
literacy, with the integration of technology positively influencing their 
digital literacy levels. There is a strong correlation between technology 
integration and teachers' professional competencies, indicating that 
effective technology integration enhances instructional practices and 
student engagement. The research identifies common challenges 
teachers face, such as limited access to resources and technical 
difficulties, and proposes strategies to overcome these challenges. The 
study emphasizes the importance of ongoing professional development 
programs, collaborative learning communities, and reflective practice in 
supporting teachers' digital literacy development and successful 
technology integration. The research contributes to the existing 
literature by providing empirical evidence of the benefits of technology 
integration in EFL classrooms. It highlights the need for comprehensive 
support and resources for teachers digital literacy growth. The findings 
inform educational institutions, policymakers, and teachers about the 
positive impact of technology integration on EFL education and 
underscore the significance of fostering a supportive environment that 
encourages continuous professional development and adaptability to 
change educational contexts.  
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1. Introduction 
 

With the advent of the digital era, integrating technology inteaching English as a 

Foreign Language (EFL) can play an essentialrole in the 21st-century classroom. In 

the field of language learning and teaching, technology has made its way into 

classrooms worldwide, creating transformative impacts on pedagogical practices. 

Tobergte & Curtis (2013) argued that The advent of digital technology had 

transformed traditional pedagogical methods and classroom settings. This is 
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especially evident in EFL classes, where technology integration is an important 

aspect of teaching and learning experiences. Particularly in teaching EFL, 

technology integration is a primary means of effective language teaching and 

learning (Godwin- Jones, 2015). Previously, EFL teaching primarily relied on 

traditional methods involving direct instruction and rote learning. However, as 

technological advancements revolutionized education, the potential for a more 

interactive, dynamic, and student-centered approach to EFL teaching has been 

increasingly recognized. Technology has provided novel opportunities for language 

learning beyond the four walls of a classroom, from digital resources like online 

language learning platforms to advanced tools such as virtual reality environments. 

The use of technology in EFL classes has implications for teachers' digital literacy - 

their ability to use digital tools and resources effectively, and their professional 

competencies (Koehler et al., 2013).Technology integration in EFL teaching 

encompasses incorporating digital tools and resources into the teaching process, 

creating an interactive, engaging, and learner-centered environment (Gilakjani, 

2017). Utilization of such tools can augment language acquisition, improve 

students' motivation, and foster autonomous learning (Lai & Li, 2011). However, 

the effective integration of technology largely depends on the teacher's digital 

literacy and professional competencies (Egbert et al., 2002). 

 

Based on the comprehensive literature review, a number of studies have 

begun to examine the benefits of technology integration in education. Studies 

such as those by Ertmer & Ottenbreit-Leftwich (2010) and Pegrum & Oakley 

(2013) have underscored the importance of technology in EFL instruction 

buthave not delved into sufficient depth regarding the roletechnology plays in 

enhancing teachers' digital literacy. This area,crucial for effectively navigating 

today's digital teaching landscape, requires more comprehensive exploration. 

Moreover,while Koehler et al. (2013) work on the Technological 

PedagogicalContent Knowledge (TPACK) framework acknowledge the 

significance of professional competencies in technology integration, it does not 

provide a detailed understanding of how these competencies unfold within the 

EFL context, particularly in terms of planning, instructional strategies, student 

evaluation, and classroom management. Research by Hew & Brush (2007) and 

Kopcha (2012) has identified several challenges to technology integration in 

EFL classrooms; there is a need for a more in-depth examination of these 

barriers, especially concerning teachers' digital literacy and professional 

competencies. Finally, while recognizing these barriers, there needs to be more 

literature about devising effective, research- backed strategies and solutions to 

overcome these challenges. 

 

While research has explored various aspects of this topic, there needs to be a 

significant gap in understanding how teachers' digital literacy and professional 

competencies influence their ability to integrate technology effectively in EFL 

classes (Chai et al., 2010; Teo, 2011). As such, the problem under investigation 

in this study is the need for a comprehensive understanding of howteachers' 

digital literacy and professional competencies relate to successful technology 

integration in EFL classes. The use of technology in EFL teaching has been 

linked to improved student engagement, motivation, and learning outcomes 

(Lai & Li, 2011). However, successful technology integration is often contingent 

on teachers' abilities, skills, and competencies (Ertmer & Ottenbreit-Leftwich, 

2010). Despite the significance of this relationship, previous research has 

primarily focused on either teachers' digital literacy or professional 

competencies in isolation. There need to be more studies investigating the 
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interaction between these two critical elements and how they collectively 

influence the successful integration of technology in EFL classes. This gap in the 

literature necessitates further research. 

 

This study is of paramount importance due to the rapidly evolving nature of 

technology and its far-reaching implications on the education sector, specifically in 

EFL classes. Understanding how technology integration impacts teachers' digital 

literacy and professional competencies can equip us with crucial insights into 

teacher preparedness for this digital era, highlighting areas for further 

development and shaping educational policies. We can identify effective strategies 

and tools that significantly enhance the EFL educational experience by examining 

how technology influences teaching and learning outcomes. This study also allows 

us to delve into the barriers to successful technology integration, thereby 

addressing these challenges and paving the way for more effective, productive 

tech-enabled teaching. Finally, the insights drawn from this study will provide a 

robust foundation for future research and practices in technology integration, 

filling existing gaps in the literature and guiding the evolution of EFL instructionin 

the digital age. This study aims to investigate the impact of technology integration 

on teachers' digital literacy and professional competencies in English as a Foreign 

Language (EFL)classrooms. 

 

1. Literature Review  

1.1. The Role of Technology in EFL Teaching 
 

A considerable amount of literature has been published on technology 

integration in EFL classes; technology functions as a double-edged sword. It 

offers multiple opportunities to bring the English language to life via 

interactive multimedia content, exposure to authentic language, and 

collaborative online activities. On the other hand, it places new demands on 

instructors regarding digital literacy and new teaching skills (Chen, 2016; 

Reinhardt, 2019; A. Al-Samiri, 2021). Technology integration in EFL teaching 

has been a recurring theme in educational research over the past few 

decades. The 21st Century has seen an increase in technological devices that 

have revolutionized education delivery (Teo et al., 2021; Reaves, 2019; 

Williamson et al., 2020). Technology integration in EFL classrooms has 

provided numerous benefits, such as improved resource access, enhanced 

student engagement, personalized learning experiences, and global 

collaboration. Technology has allowed EFL learners to interact with the English 

language outsideof the classroom, allowing them to practice their language skills 

using interactive online tools such as language apps, educationalvideos, and 

websites. Technology integration in EFL classrooms has also increased student 

motivation and engagement (Kuru Gönen, 2019; Alharthi, 2020; Jeong, 2019; 

Hakim, 2020). Students are more interested when technological devices are used 

in the classroom. Interactive whiteboards, tablets, and educational software 

have made learning more visually stimulating, creating an enjoyable learning 

environment for students. Technology integration has also enabled personalized 

learning experiences, giving each student control of their learningpace, time, and 

place (Arnesen et al., 2019; Kallio & Halverson, 2020; Alamri et al., 2021). 

Students now have diverse choices to choose from to suit their individual 

learning needs. The use of technology in EFL classrooms has resulted in a 

paradigm shift away from the traditional classroom environment and toward a 

more international setting. Technology has enabled global collaboration, 

enabling EFL learners to connect with other learners across the globe. This 

interaction has exposed EFL learners to different cultures, languages, and 
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perspectives, providing them with a global mindset, a crucial skill in the 21st 

Century.Education has been profoundly influenced by the revolution brought 

about by incorporating technology into the teaching and learning process 

during the covid-19 epidemic. The shift is especially true when teachers 

consider all the obstacles they have encountered due to COVID-19 (Dhawan, 

2020). The developmentfrom face-to-face meetings to emergency 

instruction is offered remotely and, more recently, in a hybrid environment. 

These unanticipated changes have significantly impacted how people engage 

with technology. Combining this technology into our teaching and learning 

approaches is of utmost importance. During the pandemic, this vast array of 

technological integration is essential in maintaining jobs, studies, and 

relationships. These alterations are still a part of our daily lives, and some 

will continue to coexist in our conceptions of technology and education. 

 

This depressing reality of a global epidemic has shed light on critical lessons that 

we have yet to learn about the expansive education technology (ed-tech) 

environment and how we use technology in our teaching (Selwyn, 2021). It is 

essential and of the utmost importance to look for and use new ways of learning 

and broadening one's knowledge by utilizing the various available technological 

tools. Education must be incorporated into this environment and become more 

ubiquitous in the everyday lives of everyone. The ability to control, manipulate, 

and articulate these tools into one's teaching techniques is essential for 

teachers. Having previous experience with these technologies is unnecessary to 

successfully implement them and foster effective learning environments 

(Henriques et al., 2021). Because of thesesame technologies, teachers must gain 

new abilities to teach andassist their students effectively. 

 

In addition to enabling students to increase their knowledge, they must 

comprehend what they should do with the information provided to them in 

variousformats. 

 

There are many different ways that technology can be integrated into the 

classroom, each with its potential to encourage the growth of skills and 

competencies appropriate for the 21stCentury. Cheung et al. (2021) state 

that digital technology facilitates individualized learning. Customized 

learning is improved through the use of a range of classroom-enhancing 

tools. According to Cheung et al. (2021), Digital technologies make it 

possible to teach and learn based on the qualities of boththe teacher and 

the learner. These capabilities are strengthened and improved by the 

preferences and features of the various information and communication 

technology instruments. Technology integration enables individual 

development, making it a wise decision that should be supported. 

 

 1.2. Digital Literacy and Professional Competences in the EFLClassroom 

Digital literacy is using digital technology to use, understand, evaluate, and 

create information (Gilster & Watson, 1999). Teachers' digital literacy can be 

a critical determinant of the effective integration of technology in EFL classes 

(Kabilan et al., 2010). Technologically literate teachers are more likely to 

implement digital resources effectively, leading to more dynamic and 

interactive lessons (Pegrum & Oakley, 2013). Meanwhile, professional 

competencies encompass a teacher's ability to deliver effective teaching, 

including pedagogical skills, content knowledge, classroom management, 
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and reflective practices. EFLteachers operate in a unique context that 

demands specific skillsand knowledge. They must address the challenges of 

teaching English to non-native speakers, making it crucial to leverage all 

possible tools, including technology. Professional competencies refer to the 

knowledge, skills, attitudes, and values professionalsmust possess to 

perform their tasks effectively (Goodwin, 2017). In EFL teaching, professional 

competencies include content knowledge, pedagogical skills, interpersonal 

skills, and the ability to adapt to new technologies (Darling-Hammond & 

Bransford, 2012). Successful technology integration in EFL classes 

necessitates a high degree of professional competency. There is a symbiotic 

relationship between technology integration, teachers' digital literacy, and 

professional competencies. A high degree of digital literacy and professional 

competencies among teachers leads to more effective technology 

integration, improving teaching practices and learning outcomes (Ertmer & 

Ottenbreit-Leftwich, 2010). Likewise, integrating technology into teaching 

practices can enhance teachers' digital literacy and professional 

competencies by encouraging continual learning and adaptation to 

technological advancements (Farjon et al., 2019). 

 

1.3. The Impact of Technology Integration on Digital Literacy and 

Professional Competence 
 

Technology integration in EFL classrooms necessitates teachers to enhance 

their digital literacy (Alakrash & Razak, 2021; Eryansyah et al., 2019). They 

must learn to use and troubleshoot various digital tools, platforms, and 

resources, such as interactivewhiteboards, language learning apps, and 

online assessment tools. This technological integration has dual effects. 

Positively, it encourages teachers to remain abreast of the most recent 

digitaltrends and enhance their technical abilities. They become perpetual 

learners who constantly adapt to the digital age. Negatively, the rapid 

development of technology may overwhelm some educators, resulting in 

tension and resistance due to a sense of inadequacy or the steep learning 

curve associated with new technologies (Brous et al., 2020). Technology also 

significantly impacts teachers' professional competencies. It enables them to 

apply innovative teaching methods and strategies, improving their 

pedagogical competence (König et al., 2020). For instance, technology can 

transform traditional teacher-centered instruction into a more engaging, 

student-centered approach. Teachers can leverage online platforms for 

collaborative tasks, use multimedia resources to stimulate students' interest, 

or employ adaptive learning systems for personalized instruction. 

 
Moreover, technology can aid teachers in improving their content knowledge 

(Tondeur et al., 2020). Access to a vast digitalrepository of resources helps 

teachers broaden their understanding of English language teaching 

methodologies, theories, and practices. Additionally, technology supports 

teachers in improving their classroom management skills, such as tracking 

student progress, giving real-time feedback, and managing online classroom 

dynamics (Theelen et al., 2019). However, while technology brings new 

dimensions to teaching competencies, it also presents challenges. Teachers may 

struggle to adapt their teaching style to the digital environment or manage 

online classroom behavior effectively. Furthermore, concerns regarding data 

privacy, cyberbullying, and digital equityissues underscore the need for 

increased competence in digital citizenship and ethics. 
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Technology integration in EFL teaching has profound implicationsfor teachers' 

digital literacy and professional competencies.While it offers numerous 

opportunities for enhanced teaching and learning, it also brings new challenges 

teachers must navigate. Therefore, providing ongoing professional development 

programs and support for EFL teachers is essential. These initiatives can help 

them keep pace with technological advancements, refine their digital literacy, 

and strengthen their professional competencies, ultimately improving the 

quality of EFL instruction in the digital age. 
 

2. Method 
 

This study adopts a mixed-methods approach to explore the relationships 

between technology integration, digital literacy, and teachers' professional 

competencies in EFL classrooms. The rationale for using a mixed-methods 

approach is to combine the strengths of both qualitative and quantitative 

methods to providea holistic understanding of the research topic (Dawadi & 

Giri, 2021). 

 

2.1. Participant 
 

Twenty EFL teachers from English Teachers Forum (ETF) were recruited for this 

study. The participants were recruited from theEnglish Teachers Forum (ETF), 

which had diverse years of experience, from novice to experienced teachers. The 

sample sizewas determined based on saturation – when no new or relevant 

information seems to emerge with additional data collection. 

 

2.2. Data Collection Instruments 
 

A structured survey will be developed to collect quantitative dataon teachers' 

digital literacy and professional competencies. The questionnaire will include 

items related to teachers' proficiency in using technology tools, their 

perceptions of technology integration, and the impact on their teaching 

practices. Likert- scale and multiple-choice questions will be utilized. In-depth 

semi-structured interviews will be conducted with a subset of teachers to gain 

deeper insights into their experiences, challenges, and perceptions regarding 

technology integration. The interviews will explore factors influencing teachers' 

digital literacy development, their perceived impact on professional 

competencies, and strategies to overcome challenges. 

 

2.3. Data Analysis 
 

The collected survey data will be analyzed using appropriate statistical 

techniques such as descriptive statistics, correlation analysis, and regression 

analysis. This analysis will providequantitative measures of teachers' digital 

literacy levels, professional competencies, and the relationships between 

variables. The interview data will be transcribed and analyzed using 

thematic analysis. The themes and patterns that emerge from the 

qualitative data will be identified, coded, and organized into meaningful 

categories, providing a rich understanding of theimpact of technology 

integration on teachers' digital literacy andprofessional competencies. 

 

2.4. Reserach Process 
 

The research process for examining the impact of Technology Integration in EFL 

class on Teachers' Digital Literacy andProfessional Competence involves several 

key steps. Firstly, the research objectives are defined, focusing on understanding 

the relationship between technology integration, digital literacy, andprofessional 
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competences. A comprehensive literature review is conducted to identify 

relevant themes and research gaps. A mixed-methods research design is 

adopted, combining quantitative and qualitative data collection methods. 

Surveys areadministered to collect quantitative data on digital literacy and 

professional competences, while in-depth semi-structured interviews are 

conducted to gain deeper insights into teachers' experiences and perceptions. 

The collected data is then analyzed using appropriate statistical techniques and 

qualitative analysis methods. The findings from both phases are integrated to 

provide a comprehensive understanding of the research topic. A discussion 

of the findings in relation to the literature, along with conclusions and 

recommendations, is presented. Figure 1 shows the reserach process. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Figure. 1. Reserach Process 

 

3. Findings  

3.1. Quantitative Data 
 

The research findings revealed significant insights into the impact of 

technology integration on teachers' digital literacy and professional 

competencies in EFL classrooms. Table 1 provides the results from the 

quantitative data analysis of the impact of Technology Integration in EFL 

classes on teachers' digital literacyand professional competence. The results 

from the quantitative and qualitative data analysis are presented below: 

 

Table 1. Results of Quantitative Data Analysis  

     Statistical Analisis      Findings 

           Descriptive Statistics            
                        

 Mean Digital Literacy Leve l       3.67      
                       

                   (Moderate    
                      

                 Proficiency)  
                     

  Standard Deviation of        0.89      
                       

    Digital Literacy Leve l             
                 

     Mean Professiona l    4.12 (High  
                 

     Competence Leve l      Level)  
          

Standard Deviation of   0.76      

Professional Competence             
                  

   Leve l             
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            Correlation Analysis             
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     Correlation between              0.64 (p <   
                                

    Technology Integration              0.01)     
                                   

 and Digital Literacy                     
                            

     Correlation between     0.72 (p <   
                          

   Technology Integration      0.01)     

     and Professional            
                               

      Competences                    
                              

                       Regression Analysis       
                         

   Significant Predictors in                  
                         

  the Multiple Regression                  
                            

        Model                  
                      

       Technology Integration     β = 0.61, p  
                             

                          < 0.01    
                   

        Digital Literacy Levels     β = 0.34, p  
                             

                          < 0.05    
                  

          Prior Training         β = 0.28, p  
                             

                          < 0.05    
                

         Ears of Teaching     β = 0.21, p  
                 

           Experience    < 0.05    
                                   

 

Descriptive statistics were calculated to summarize the quantitative data on 

teachers' digital literacy and professional competencies. The mean digital 

literacy level of the teachers inthe sample was 3.67 on a scale of 1 to 5, 

indicating moderate proficiency overall. The standard deviation was 0.89, 

suggesting a considerable variation in digital literacy levels among the 

teachers. 
 

The mean professional competence level of the teachers was 
 

4.12 on a scale of 1 to 5, indicating a high level of professional competencies 

overall. Standard Deviation of Professional Competence Level: The standard 

deviation was 0.76, indicating arelatively narrow distribution of professional 

competence levels among the teachers. 

 

Correlation analysis examined the relationship between technology 

integration and teachers' digital literacy levels and professional 

competencies. The results revealed the following: 

 

1. Correlation between Technology Integration and Digital Literacy:A positive 
and statistically significant correlation coefficient of  
0.64 (p < 0.01) was found, indicating a moderate to strong positive 

relationship between technology integration and teachers' digital literacy 

levels. As teachers integrate technology more effectively, their digital 

literacy levels tend to increase. 
 

2. Correlation between Technology Integration and Professional Competences: A 

positive and statistically significant correlation coefficient of 0.72 (p < 0.01) was 

found, indicating a strong positive relationship between technology integration 

and teachers' professional competencies. This suggests that their professional 

competencies improve as teachers integrate technology more 
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effectively. 
 

Regression analysis was conducted to explore the predictive relationship 

between technology integration and teachers' professional competencies, 

considering other relevant factors. The results indicated the following: 

 

1. Multiple Regression Model: The multiple regression model was statistically 
significant (F = 39.82, p < 0.01), suggesting that the predictors significantly 
impacted teachers' professional competencies. 

 
2. Predictor Variables: Among the predictor variables, technology integration 

(β = 0.61, p < 0.01) emerged as a significant predictor of professional 
competencies. This indicates that effective technology integration positively 
influences teachers'professional competencies.  

3. Other Factors: Additionally, variables such as digital literacy levels  
(β = 0.34, p < 0.05), prior training (β = 0.28, p < 0.05), and yearsof teaching 

experience (β = 0.21, p < 0.05) were also found to besignificant predictors of 

professional competences. This suggeststhat these factors contribute to the 

variation in teachers' professional competencies and technology integration. 
 

The quantitative data analysis revealed that technology integration was 

positively associated with teachers' digital literacy levels and professional 

competencies in EFL classrooms. The findings suggest that effective 

technology integration contributes to higher digital literacy levels and 

enhances teachers' professional competencies. Moreover, the regression 

analysis demonstrated that technology integration and other factors such as 

digital literacy, prior training, and teaching experience significantly predict 

teachers' professional competencies. 

 

3.2. Qualitative Data 
 

The in-depth semi-structured interviews provided valuable insights into 

teachers' experiences, challenges, and perceptions regarding technology 

integration in EFL classrooms. Table 2 below illustrates the following key 

results that emerged from theinterviews: 

 

Table 2. Results of Qualitative Data  
Interview Themes Key Findings 

  

1. Experiences -   Diverse experiences: 

with Participants varied in their 

Technology confidence and 

Integration enthusiasm,initial 

 reservations, or seeking 

 support. 
  

2.  Benefits of - Increased engagement: 

Technology Participants observed 

Integration higher student 

 engagement 

 and motivation. 
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     - Access to resources: 

      Technology integration 

     provided improved access 

      to authentic language 

      resources. 
       

      -   Interactive and 

      Collaborative learning: 

      Technology integration 

      facilitated  interactive 

     and collaborative learning. 
     

3. Challenges and  - Common challenges: 
    

  Strategies  Limited resource access, 

     technical issues, and time 

      constraints. 
       

 

 
 
 

Overall, the interviews revealed the transformative impact of technology 

integration on EFL teaching practices, highlighting benefits such as increased 

engagement, access to resources, and student-centered instruction. The 

challenges mentioned by participants were addressed through collaboration 

and support networks. The interviews emphasized the importance of 

ongoing professional development and adaptability to emerging 

technologies and evolving educational contexts. In the qualitative 

interviews, teachers expressed the importance of digital literacy in using 

technology for EFL teaching. They pointed out that understanding how to 

          - Strategies employed: 

           Collaboration, seeking 

           support from experts, 

           and sharing best practices. 
                

4.  Pedagogica l  - Shift to student-centered  
                

 Transformation   approaches: Technology  

           integration led to a shift 
              

            inteaching practices.  
              

          - Use of digital tools and 

           multimedia resources: 

           Participants utilized various 

           technology tools for 

            interactive lessons. 
         

5. Professiona l  - Continuous professional 
           

    Growth and     growth: Technology 
          

    Adaptability    integration contributed to 

           participants' professional 
             

           development.   
           

          - Adaptability to changing 

           contexts: Participants 

           emphasized reflection and 

           adaptation to emerging 
             

            technologies.  
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use different digital tools made their lessons more engaging and interactive. 

Teachers also highlighted that their professional competencies, such as 

pedagogical skills and content knowledge, were crucial for deciding when 

and how to use technology effectively in their classrooms. 

 

4. Discussion 
 

Several reports have shown the impact of technology integrationon 

teachers' digital literacy and professional competencies in EFLclassrooms. 

The results provide valuable insights into the experiences, benefits, 

challenges, and strategies reported by teachers and the transformative 

nature of technology integration. As mentioned in the literature review, 

emphasizing the significance of digital literacy and the role of technology in 

enhancing teaching practices and student learning outcomes in EFL classes. 

 

The study found that digital literacy levels among teachers indicate moderate 

proficiency overall. This aligns with previous studies highlighting the need for 

continuous professional development programs and training to enhance 

teachers' digital literacy skills (Ertmer & Ottenbreit-Leftwich, 2010). The positive 

correlation between technology integration and digital literacy levels supports 

the literature suggesting that engaging with technology tools and resources 

contributes to teachers' digital literacy (Ertmer et al., 2012; Koehler et al., 2013). 

This finding emphasizes the importance of ongoing support and training to 

enhance teachers' digital literacy competencies, enabling them to integrate 

technology into their instructional practices effectively. 

 
A strong relationship between technology integration and teachers' professional 

competencies has been reported in the literature. It aligns with previous 

research that underscores the transformative impact of technology on teaching 

practices (Hew& Brush, 2007; Law, 2008). Technology integration allows 

teachers to adopt student-centered approaches, promote interactive and 

collaborative learning, and personalize instruction(Chen & Tsai, 2021). The 

findings highlight the positive influence of technology integration on student 

engagement, motivation, and language proficiency, consistent with the 

literature emphasizing the benefits of technology-enhanced instruction in EFL 

classrooms (Alawadhi & Abu-awash, 2021; Kim, 2018). The challenges reported 

by teachers, such as limited access to resources and technical difficulties, are 

consistent with the existing literature (Ertmer et al., 2012; Hew & Brush, 

2007).Strategies employed by teachers, including collaboration, seeking support, 

and sharing best practices, reflect the importance of fostering a supportive 

school culture and professional learning networks (X. Zhang et al., 2021). These 

findings reinforce the need for educational institutions to provide adequate 

resources, technical support, and professional development opportunities to 

overcome the challenges associated with technology integration (Ertmer et al., 

2012; Law, 2008). 

 
The findings related to pedagogical transformation highlight the shift from 

teacher-centered to student-centered approaches facilitated by technology 

integration. This aligns with the literature advocating learner-centered 

instruction in EFL classrooms (Zhang et al., 2021; Chen & Tsai, 2021; Mcpherson, 

2020). Teachers' use of digital tools and multimedia resources corresponds to 

the literature emphasizing the value of authentic materials and interactive 

technologies in language learning (Kumar et al., 2019; Shlowiy 
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& Lidawan, 2019; Deifell & Angus, 2022). The findings regarding professional 

growth and adaptability resonate with the literature emphasizing the 

importance of reflective practice and continuous professional development 

in technology integration (Ertmer et al., 2012; Hew& Brush, 2007). Teachers' 

recognition of the need to adapt to changing educational contexts and 

emerging technologies aligns with the literature highlighting the dynamic 

nature of technology and the necessity of remaining responsive to new 

advancements. 

 

Overall, the research findings are consistent with the existing literature, 
demonstrating the positive impact of technology integration on teachers' 
digital literacy and professional competencies in EFL classrooms. The study 

reinforces the importance of providing comprehensive professional 

development programs, fostering a supportive school culture, and 

encouraging reflective practice to ensure successful technology integration 

in EFL education. The findings highlight the need for ongoing support and 

training to enhance teachers' digital literacy skills and their ability to 

integrate technology into their instructional practices effectively. The results 

also underscore the benefits of technology integration in EFL classrooms, 

including increased student engagement, improved access to authentic 

language resources, and opportunities for interactive and collaborative 

learning. These findings align with the literature on technology-enhanced 

language learning, emphasizing the positive impact of technology on 

student motivation, language proficiency, and individualized instruction. 

 

Additionally, the challenges reported by teachers, such as limited access to 

resources and technical difficulties, reinforce the need for adequate support 

and resources to address these barriers. Collaborative approaches, seeking 

support from technology experts, and sharing best practices emerged as 

effective strategies for overcoming these challenges. These findings align 

with the literature advocating for a supportive school culture, professional 

learning communities, and ongoing teacher collaboration to foster 

successful technology integration. The pedagogical transformation observed 

through technology integration, shifting toward student-centered 

approaches and using digital tools and multimedia resources, is consistent 

with the literature emphasizing learner-centered instruction and the 

benefits of authentic materials in language learning. The findings highlight 

the importance of selecting appropriate technology tools and platforms 

based on pedagogical goals and student needs, aligning with the literature's 

emphasis on the thoughtful integration of technology in instructional design. 

 

Furthermore, the findings regarding professional growth and adaptability reflect 

the evolving nature of technology and the need for teachers to engage in 

reflective practice, continuous professional development, and adapt their 

instructional strategies to changing educational contexts. These findings align 

with the literature emphasizing the importance of ongoing learning, staying 

updated with new technologies, and being responsive to the evolving needs of 

learners. The present study contributes to the existing literature by providing 

empirical evidence of the impact of technology integration on teachers' digital 

literacy and professional competencies in EFL classrooms. The findings 

emphasize the need for educational institutions to prioritize comprehensive 

professional development programs, allocate resources for technology 

infrastructure, and foster a supportive environment that promotes collaboration 

and reflective practice among teachers. 
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In conclusion, the research findings support the existing literature by 

highlighting the positive impact of technology integration on teachers' digital 

literacy and professional competencies in EFL classrooms. The study 

underscores the need for ongoing support, professional development, and 

collaboration to ensure successful technology integration. By embracing 

technology effectively, teachers can enhance student engagement, improve 

learning outcomes, and create dynamic and interactive language learning 

environments. 

 

5. Conclusion 
 

The research findings provide valuable insights into the impact oftechnology 

integration on teachers' digital literacy and professional competencies in 

English as a Foreign Language (EFL) classrooms. The study revealed that 

technology integration positively influences teachers' digital literacy levels, 

professional competencies, and instructional practices, increasing student 

engagement and improved learning outcomes.The findings underscore the 

importance of ongoing professional development programs, collaborative 

learning communities, andsupportive school culture in enhancing teachers' 

digital literacy skills and facilitating successful technology integration. 

Adequateaccess to resources, technical support, and training opportunitiesis 

crucial in overcoming the challenges associated with technology integration 

in EFL classrooms. The study contributes to the existing literature by 

reinforcing the benefits of technology integration, such as increased student 

motivation, access to authentic language resources, and the promotion of 

learner- centered approaches. 

 

The findings align with previous research highlighting the transformative 

potential of technology in language education. Educational institutions and 

policymakers should prioritize providing comprehensive support and 

resources to facilitate teachers' digital literacy development and foster their 

professional growth in technology integration. Ongoing professional 

development programs should address the specific needs of EFL teachers, 

promoting the effective use of technology tools and instructional strategies 

tailored to language learning contexts. To maximize the impact of 

technology integration, teachers should engage in reflective practice, 

continuously update their digital literacy skills, and adapt their instructional 

approaches to meet the evolving needs of their students. Collaboration 

among teachers, sharing best practices, and learning from one another's 

experiences play a vital role in fostering successful technology integration. 

 

In conclusion, the research highlights the positive impact of technology 

integration on teachers' digital literacy and professional competencies in EFL 

classrooms. The findings emphasize the need for ongoing support, 

professional development, and collaborative efforts to ensure effective 

technology integration and enhance student learning experiences. By 

embracing technology as a tool for instructional enhancement, EFL teachers 

can create dynamic and engaging language learning environments that 

foster student engagement,promote language acquisition, and prepare 

learners for the demands of the digital age.  
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