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INTRODUCTION 

Abstract 
The study aims to elaborate the EFL teachers’ voices on 
implementing critical thinking within EFL classroom with TPACK 
framework at higher education level. The participants of this study 
were three higher education teachers from two different universities 
in Indonesia. The data were obtained by using semi-structured 
interview and analyzed through thematic data analysis including 
transcribing, identifying, coding, generating themes, reviewing, 
classifying themes, and interpreting data. The result showed that 
they appeared to view critical thinking positively and have high 
awareness to implement critical thinking in EFL classroom with 
TPACK Framework. However, they were faced with various 
challenges mainly come from time management and students’ 
ability. The results of the present study may help higher education 
teachers to determine and employ teaching strategies that may 
improve students’ critical thinking skills in learning English language 
as a foreign language with TPACK framework. 

Keywords: critical thinking, TPACK framewrok, EFL classroom 

teaching 
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Qualified human resource is demanded in the 21st century to 

compete globally. People who are able to apply, manage and 

construct thinking skill are considered as qualified human 

resource. Therefore, the development of the skills required in 

21st  century in education must be focused to fulfill students’ 

need for career readiness (Voogt & Roblin, 2012). The 21st 

century skills in students’ learning process and in students’ 

everyday lives are related to critical thinking in which including 

motivation, metacognition and creativity (Moeti et al., 2016). 

Hence, one of the significant skills in today’s learning process is 

the ability to think critically.  

It is essential for students, especially higher education 

students to have well preparation to think analytically and 

critically, cooperate successfully, solve problem efficiently and 

communicate effectively in the workplace. Thus, critical 

thinking plays important roles in a person’s life both in 

academic and social aspects. In fact, a person with “good” 

ability in thinking tend to have wide opportunities in their 

academic, professional and everyday life (Franco et al., 2017). A 

person with the ability to think critically tend to do better in the 

workspace and social sphere since they are able to analyze 

certain issue as well as complicated problem from different 

point of view which makes them less likely to be provoked by 

any cases that are out of concern. As the importance of critical 

thinking for higher education students. It must be emphasized 

in English language learning and teaching process since English 

is international language and main communication among 

people around the world who speaks different languages. 

Moreover, it becomes a compulsory subject in certain 

education level, it also used in agreement making, transaction 

process and business interest internationally.  

English language is considered as a foreign language in 

Indonesia since it is not commonly used as a tool in 

communication exclude for them who has interest in English 

language and willing to use it in their daily life. As cited from  

Broughton et al. (2003), a language that does not play 

important role in social life and national communication can be 

considered as foreign language. Moreover, teaching English as 

foreign language is challenging for several reasons: The 

students are not accustomed to the language, there are major 

differences in grammatical structure from students’ first 
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language, students experience anxiety in communicating using 

English language, students have less interest in learning English 

and so on.  

There are four English skills, specifically: Speaking, 

writing, listening, and reading. Those skills are intentionally 

categorized into two terms; productive (speaking and writing) 

and receptive (reading and listening). This study will only focus 

on the speaking class of English as foreign language According 

to Aungwatanakun (1994 as cited in Oradee, 2013), the ability 

to speak is the most important skills by the reason of its role as 

basis for communication in foreign language teaching and 

learning. Therefore, Critical thinking skills has to be involved in 

speaking class in order for students to be able to develop their 

own ideas, form arguments, synthesize and express complex 

information through speaking in English language. 

The term "TPACK" (Technological Pedagogical and 

Content Knowledge) refers to a framework that offers 

educators' opinions and expertise when creating lesson plans to 

help teachers bring about real change for students. Technology 

is the knowledge that teachers must possess in order to prepare 

their pupils to understand the learning process more 

effectively, more effectively, and, of course, in accordance with 

the times. A framework known as TPACK or TPCK explains how 

teachers see how technology, material, and pedagogy interact 

with one another (Koehler et al., 2004). This TPACK paradigm 

was developed by Shulman (1986, 1987), who described 

pedagogical content knowledge. Subsequent study has also 

looked into the significance of TPCK (Technology Pedagogical 

Content Knowledge) (Mishra & Koehler, 2006). Briefly put, 

TPACK emphasizes the interaction and relationship between 

Content (C), or the subject matter being taught, Technology (T), 

which includes contemporary technology like computers, the 

internet, digital video, digital whiteboards, applications, and 

websites, and Pedagogy (P), which includes gathered practices, 

learning objectives, processes, strategies, procedures, teaching 

methods, assessments, and assessments (Drajati, 2020). 

Brown (2004) mentions that the linguistic factor alone 

should not be the limitation of curriculum, but the development 

of the art of critical thinking is also included. Seeing the 

important from speaking skill, learning activities involving 

critical thinking and high-level problem-solving skill needs to be 
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conducted in English speaking class. According to ŽivkoviĿ 

(2016), the positive result of students’ learning is achieved 

through mindful learning and teaching process which focused 

on critical thinking skills. Thus, both students and teachers have 

to be aware of the advantage of think critically and participate 

actively in learning and teaching speaking. 

In this case, this study is focused on the implementation 

of critical thinking skill in higher education level in Indonesia 

and higher education EFL teachers’ perceptions on its 

application in speaking class with TPACK framework. Very few 

previous studies have examined higher education EFL teachers’ 

perceptions on the implementation of critical thinking. A study 

done by Fajarini (2018) discovers that critical thinking and its 

framework have not been fully understood by part of teachers 

in Indonesia. Therefore, it affects students’ acquisition in 

learning in English class. Facione (2015) finds that poor 

communication, failure in learning as well as decision making 

caused by incapability in applying critical thinking skills. 

Previous study done by Pikkert and Foster (2014) at Satya 

Wachana Christian University Indonesia shows that secondary 

school students of America have higher level of critical thinking 

skills than third year English students of Satya Wachana 

Christian University. Whereas a study conducted by Fakhomah 

& Utami (2019) finds higher education teachers face few 

challenges or obstacles in implementing high order thinking 

skills in English language teaching, such as time and the 

students’ ability. Overall, this study differs from previous 

studies on the implementation of critical thinking in EFL 

speaking class of higher education in Indonesia.  

 

REVIEW OF RELATED LITERATURE 

 

English as a Foreign Language 

English as a foreign language (EFL) is a term to distinguish 

English language as mother language and foreign language in 

language setting (Arkam, 2015). Generally, English as a foreign 

language implies that English language is not widely spoken in 

certain countries, for instance: Indonesia. Therefore, most of 

the EFL teacher in Indonesia are typically non-native English 

speakers due to the fact that English is not the mother tongue 

in Indonesia. Higher education EFL teacher in this case is a 
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person who obtained English teaching qualification from 

education institution, and officially assigned to teach English as 

foreign language in higher education or university (Rasyid, 

2001). To say shortly that EFL teacher is an expert in English field 

who is professionally teaching English.  

 

Critical Thinking 

According to Scriven and Paul (1996), critical thinking is the 

intellectually disciplined process of consciously and expertly 

picturing, implementing, analyzing, incorporating, and/or 

assessing information that is derived from, or gained by, 

observing, experiencing, reflecting, reasoning, or 

communicating as a guide to belief and behave. Whereas, 

having a set of strategies and cognitive skills and the ability to 

apply those knowledge and skills to increase the opportunities 

of success that is beneficial for one’s career can also be defined 

as critical thinking (Halpern, 2014). In the other word, individual 

who thinks critically has the ability to optimize their proficient 

competency to improve their performance and achievement in 

order to reach their goals. Likewise, critical thinking is a part of 

the cognitive aspect related to one’s capacity and the 

optimization of their cognitive skills based on the suitable 

context. Franco et al., (2017) states that critical thinking is a 

cognitive construct that is based on both personal skills and 

dispositions, as well as the situation in which they are applied. 

Therefore, a person’s way of thinking depends on their ability 

to control and manage their thought with certain criteria and 

standard in analyzing and evaluating information in order to 

elevate their thinking skills. On the basis of convincing 

information critical thinkers may consider, appraise, analyze, 

and evaluate material that is credible (Omidvar & Sukumar, 

2013). Previous studies suggest that critical thinking involves a 

number of sub-skills, including understanding, conceiving, 

analyzing, assessing, evaluating, and reflecting (Hughes & 

Davies, 2014). In short, critical thinking is an intelligent process 

of thinking which allows individual to be to receive, 

comprehend and deliver complex information adapted from 

events in their surroundings. 

Critical thinking is an internal construct that is 

important in a person's social life as well as their academic 

learning (Wilson, 2016). People with the ability to think critically 
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tend to achieve more in education field and workspace. 

According to the literature, someone who has ability of this kind 

of ‘‘excellent’’ thinking (Franco et al., 2017) hold a bigger 

chance of success, in the job market, in academic settings and 

in daily life (Dwyer et al., 2011). The fundamental goal of 

learning in the higher education level is critical thinking, 

however, it has to be considered that different teacher has 

different perception in framing the reference of critical thinking 

activities employed in the learning and teaching process (Moon, 

2007). Then, it affects the way students build their own critical 

thinking skills based on the activities employed in stimulating 

the students’ thinking. Seven activities involving critical thinking 

namely, reviewing one’s argument, evaluating a thing, 

developing opinions, reflecting themselves, reviewing an 

incident, engaging response development to the arguments of 

others, and habit of engagement with the world. Moreover, 

Moon (2007) discovers that critical thinking is to construct one’s 

argument, deconstruct ideas or synthesize a range of ideas 

connected with complex ideas. However, as we know that most 

of Indonesian students are set to be passively following 

activities in the class due to three factors namely, limited time 

in learning, big number of students and classroom facilities and 

condition. Thus, based on the curriculum itself, higher 

education teachers are required to train students to become 

critical thinkers. Moreover, the importance of constructing 

students’ critical thinking skills is included in the aims of today’s 

education (Al-Hakim, 2012).  

 

Review of Previous Studies 

The previous study conducted by Zhang et al (2020) involved 

higher education EFL teachers discovers that there was a gap 

between the participants’ perceptions on critical and their 

actual practice in teaching. In addition, a study done by Gashan 

(2015) finds that pre-service instructors lacked adequate 

knowledge of critical thinking abilities. The result of the study 

shows that pre-service teachers had positive perceptions of the 

importance of teaching critical thinking though they have less 

general knowledge of critical thinking. They admitted that they 

were not sure if they necessary abilities needed to bring  critical 

thinking to their students. Whereas the result of the study done 

by Bedir (2019) demonstrates that teachers were moderately 
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aware of and involved in the implementation of critical thinking 

though they had high positive perceptions towards them. 

 In implementing critical thinking, teachers are dealing with 

difficulties and problems. It can be shown from the result of 

study done by Fakhomah & Utami (2019). The study indicates 

that the participants face some difficulties or obstacles in 

implementing high order thinking skill in English language 

teaching, such as time management and the students’ ability. 

Furthermore, Tuzlukova et al (2018) discoveres that higher 

education teachers lack support in implementing critical 

thinking. Therefore, a study done by Saleh (2019) reveals that 

administrative barriers and cultural setting limited the 

effectiveness of this implementation of critical thinking in 

English class.  

  Smith et al. (2018) proves that integrating critical thinking 

skill into learning design was a suitable way to enhance 

students’ critical thinking capacities yet teacher was still having 

problems in its implementation. To overcome the difficulties 

faced by the teachers, a study by Papak et al. (2017) reports that 

project activities are useful to enhance students critical 

thinking. Moreover, the findings of the study conducted by 

Almulla (2018) suggests that that involving open-ended 

questions to the class, performance centered tasks, and 

comparing and contrasting different point of views were the 

most useful teaching activities in fostering students’ critical 

thinking skills. The findings also highlights that these abilities 

are not only affected by the teaching practices, but also by 

other factors related to the broader academic environment, 

such as school resources. 

 Whereas regarding the implementation of TPACK in EFL 

classroom, there have been some previous studies on it. The 

use of integrating technology in teaching English as a foreign 

language has been studied by certain researchers. In their 

analysis of pre-service teachers' use of technology during the 

12-week teaching practicum in an EFL environment, Kale (2017) 

and Gönen (2019) discovered that integrating reflective 

practice and situated learning experiences (such as the teaching 

practicum) are efficient ways to give pre-service teachers 

TPACK. Bustamante (2017) used a mixed methods research case 

study and a theoretical framework to describe the creation of a 

joint display utilizing the TPACK model. Ishak and Abu (2018) 
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went into more detail on the application of Augmented TPACK 

in TEFL instrumental design, and Schmid et al. (2020) looked 

into the relationship between self-reported TPACK and 

variations in the usage of digital technology in lesson plans. The 

efficacy of synthesising qualitative evidence (SQD) model 

preparation strategies for instructors for TPACK was examined 

by Tondeur et al. in 2019. Tseng (2018) looked at how six English 

teachers used design thinking to implement various TPACK 

while considering contextual issues that affected their web-

conferencing instruction over the course of 14 weeks. This 

study looked at the design talks that the six remote teachers 

had about creating online lessons and activities and resolving 

contextual issues.  

The similarity between the previous studies and this 

present study is the topic which investigates about teachers’ 

perceptions on the implementation of critical thinking in EFL 

class. The differences between this study and the previous 

studies are the participants were higher education EFL teachers 

of universites in Central Java and North Sumatra, Indonesia. 

This study focuses on the perceptions of higher education EFL 

teacher in on the implementation of critical thinking in speaking 

class.  

 

RESEARCH METHOD 

 

  Research Design 

According to the theory from Creswell (2012), this study was 

descriptive qualitative study. In descriptive study, the study is 

aimed to explain and elaborate about a current issue and in its 

process gathering and organizing data to obtain a general 

conclusion are included. 

 

   Participants 

This study involved three higher education EFL teachers who 

are teaching EFL in university. The first participant was a female 

teacher who holds doctorate degree and has been teaching 

English in higher education for twenty-two years. The second 

participant was a male teacher who is currently doing his PhD 

program in Australia and has been teaching English in higher 

education for eleven years. The third participant was a male 
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teacher who is pursuing his PhD degree in Australia and has 

been teaching English in higher education for four years. 

 

   Instrument 

Instrument is a set of tool used in the study to gather the data. 

In qualitative study, the instrument commonly used are 

questionnaire, interview, observation, documents, recording, 

journals, etc (Gay et al., 2012). This study employed semi-

structured interview. Creswell (2012) states that semi-

structured interview with open-ended question is widely used 

in qualitative study. Hence, semi-structured interview with 

open-ended question was employed in this study. The 

interviews were conducted in both online and offline. The 

online one was conducted through zoom call and the offline 

was done at campus.  

 

Validity 

The validation approach widely used is expert review 

(judgement), the instrument was reviewed by the supervisor of 

this study through validation rubric by Castillo-Montoya (2016) 

to assess the criteria of the instrument to be considered as a 

valid instrument. The questionnaire was developed based on 

review of relevant literature to ensure that the instrument is 

appropriate to be employed in the study. Furthermore, the 

transcribed data obtained from the interview were evaluated 

by the interviewees for the validation. For the trustworthiness, 

the data was analyzed through the expert view to address the 

reliability (Gay et al., 2012). In examining the trustworthiness of 

data collection process, the transcribed interview were 

approved by the interviewees and the responses given from 

each participants were checked and compared to ensure the 

dependability of the study findings. 

 

   Procedures for Collecting Data 

This study used semi-structured interview. The procedures for 

collecting data are elaborated as follows: 

Preparing Question Lists 

Question lists were prepared firstly in order to support the 

process of gaining the data. Furthermore, the question lists 

assisted the interview process to remain the topic of higher 
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education EFL teachers’ perceptions on the implementation of 

critical thinking in speaking class. 

 

Conducting Interview 

The further step after designing question lists was conducting 

the interview to collect information and discover teachers’ 

opinion related to the implementation of critical thinking in EFL 

speaking class. 

 

   Data Analysis 

Data analysis was carried out after data collection. The data 

collected were analyzed using thematic analysis technique of 

Braun and Clarke (2006) combined and adapted with Bailey 

(2008). The steps of data analysis adopted in this study are 

elaborated as follows:  

Transcribing  

The first step of data analysis is transcribing. In this step, the 

writer transcribed the interview recording from the interview 

of three participants into written form. 

Identifying  

Identifying included highlighting the important points from the 

data. In this step, the writer read the transcribed data and 

highlight the crucial points from the data. After being 

highlighted, the data were familiarized to get the overview of 

the data. 

Coding 

Coding was the process which the data were divided into 

several sections and were labeled with shorthand code. In this 

process there were several codes gotten from the data, namely: 

The teachers’ perceptions on critical thinking, the important of 

critical thinking in the classroom, the roles of critical thinking in 

EFL speaking class, the implementation of critical thinking in 

speaking class, critical thinking among students in learning 

speaking, and the advantages and disadvantages of 

implementing critical thinking.  

Generating Themes 

Generating themes was the process of combining several codes 

into single theme. The codes above were divided into two 

themes, each theme contains three combined codes. The 

themes were: (1) Higher education EFL teachers’ perceptions on 

the implementation of critical thinking in speaking class 
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(consisted of: The teachers’ perceptions on critical thinking, the 

important of critical thinking in the classroom, the roles of 

critical thinking in EFL speaking class), (2) Teachers’ experiences 

in implementing critical thinking in EFL speaking class (Included: 

the implementation of critical thinking in speaking class, critical 

thinking among students in learning speaking, and the 

advantages and disadvantages of implementing critical 

thinking). 

Reviewing 

This step was done by checking the accuracy of the data 

grouping and return to re-check whether anything was missed 

out. The writer re-read and reviewed each theme and checked 

if there was a missing code or not.  

Classifying Themes 

Theme classification involved formulating each theme to 

understand the data. The themes were formulated into table to 

help the writer to understand the data for the next step of data 

analysis.  

Interpreting Data 

The last step was data interpretation. In this step, the writer 

described each theme in turn and explained the data. The 

writer then connected the current issue and previous studies 

with the research findings to draw conclusion and find the 

result of the study.  

 

RESULTS AND DISCUSSION 

 

Findings 

 

Higher EFL Teachers’ Voices on the Implementation of Critical 

Thinking in EFL Class with TPACK Framework 

This part is aimed to find out higher teachers’ perceptions on 

the implementation of critical thinking in speaking class. The 

data were gained through interview toward three higher 

education English teachers. This study found that there are 

three indicators of higher education EFL teachers’ voices on the 

implementation of critical thinking EFL class with TPACK 

framework.  

 

EFL Teachers’ Voices on Critical Thinking 
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Teacher 1 defined critical thinking as the ability to judge, 

analyze, evaluate, and create not only general thought but also 

in depth thought. According to her, it is the process of thinking 

not only about the primary of a topic but also the issue and 

factors which underlie the topic itself. She stated that critical 

thinking is not just thinking of the surface of think but thinking 

of things in a thing or it also can be said that critical implies that 

someone makes judgement, analysis, evaluation, or creation. 

However, reflection as the component of critical thinking 

process is excluded from her explanation as she may assume 

that it is included in the process of thinking of things in a thing. 

Teacher 2 viewed critical thinking as a thinking process 

which consist of questioning, analyzing, interpreting, and 

judging. He stated that critical thinking for me is the process of 

thinking critically by questioning, analyzing, interpreting, 

assessing and even includes the process of judging to something 

prior the statement, decision, judgment or action made. In his 

statement, he mentioned that the process of thinking critically 

is started by questioning and ended with judgment or action 

made. Therefore, it can be interpreted that critical thinkers are 

able to consider and evaluate material that is credible on the 

basis of convincing information and take reasonable action 

related to the information. 

Whereas teacher 3 explained that critical thinking is the 

ability to analyze certain information and identify the ideology 

behind it for us to decide if any action related to the information 

are needed. He claimed that critical thinking is about the ability 

in your mind to critically analyse an information heard, listened, 

read, and found to identify the ideology behind it and to inform 

us further whether we need to believe that information or 

whether we have to take action because of that information. 

So, it is really about examining the information carefully in 

order to get the point to shape our believes and to lead us to do 

particular actions. The ability to think critically is related to a 

one’s cognitive capacity. It has been mentioned by teacher 3 

that critical thinking assists us to be more thoughtful in doing 

particular actions. Thus, to shape a person’s way of thinking, the 

ability to control and manage their thought with certain criteria 

and standard is needed. 
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The Importance of Critical Thinking in EFL Classroom with 

TPACK Framework 

Considering the importance of critical thinking as one of the 21th 

century skills, teacher 1 agreed that critical thinking has crucial 

part in determining classroom dynamic. Critical teacher is 

supposed to have various learning activity, teaching media, and 

teaching sources regarding sophisticated technology 

applications in this dynamic era. Whereas critical students will 

participate actively in learning and cooperating with the 

teacher employing the technology. She said that critical 

thinking plays an essential role in determining classroom 

dynamic. A class with a critical teacher tends to have varied 

kinds of learning activities, media, and sources since the teacher 

always thinks of how to hold the dynamicity of an efficient class. 

A class with critical students will be a cooperative class to 

respond to the teacher’s instructions aiming at driving students 

to be more critical. 

In line with her statement, in this digital era there are 

plenty activities involving critical thinking which engage 

students’ participation in the learning utilizing digital media and 

online learning sources as well as applications namely mind 

mapping, digital story-telling activity, and small group 

discussion using Kahoot, Padlet, Zoom, Gmeet. Thus, students 

are interested in learning and it stimulates them to be more 

critical. 

 Knowing the importance of critical thinking in the classroom, 

teacher 2 stated his belief about the importance of critical 

thinking as he emphasized that critical thinking should be 

incorporated in every English skill through the learning 

materials. He said that critical thinking should be incorporated 

in every skill of English as reflected in the materials. In reading, 

students should be encouraged to read and think critically to 

get answer questions either implicitly or explicitly. In speaking 

and writing, they have to be trained to express their ideas and 

argument critically. It also applies to listening in which they 

have to carefully listen beyond to what they hear. All of these 

efforts require more practices and may take time. It may be not 

easy especially in EFL context but every teacher has to work 

hard to assist students. 

Seen from the actual practice, in the university critical 

thinking has been employed in each of English skills learning. In 
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reading, students are mainly asked to find the implicit case of 

the reading passage. In speaking and writing, students have to 

deliver their thought based on the facts, current issues and 

accurate data. In listening, students are required to listen 

carefully in order to fully comprehend the listening audio. 

Indeed, critical thinking plays important roles in English learning 

and teaching. 

While examining the importance of critical thinking, 

teacher 3 believed that critical thinking does have essential 

roles in his teaching. He confirmed that he uses several 

approaches which employ critical thinking to improve students’ 

performance in the classroom. He said that critical thinking has 

very important roles. In teaching speaking I use different 

approaches involving critical thinking in order to make sure that 

students’ performance will be improved through the learning 

activities. As the high awareness of critical thinking is crucial for 

students, teaching and learning process involving critical 

thinking has been provided with different approaches. Hence, 

higher education teachers are facilitated with various choices of 

learning activities. 

Based on the interview, teacher 1 confirmed that the 

implementation of critical thinking helps students in learning 

speaking and increases their interests in learning since the 

process of thinking critically requires them to talk and deliver 

their opinion from different aspects. She said that thinking 

critically means thinking to make judgement, analysis, 

evaluation, and creation. Implementing critical thinking means 

giving space to student to think of and to talk about something 

in different aspects. This is to say that implementing critical 

thinking in speaking class makes students speak more, engages 

students in different talks and activities. Those variations may 

stimulate students’ interest in learning. Besides, she confirmed 

that students’ performance is affected by the implementation 

of critical thinking in speaking class, students who thinks 

critically has several points of views in seeing something and it 

is stated that they have the logically structured way of speaking. 

She added that students who are accustomed to thinking 

critically will see something in different aspects. Thus, they will 

have more things to express that the others. They are also 

familiar with operating their logic in making judgement, 

analysis, evaluation, and creation so that the way they speak 
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will be logically structured. Thus, from the explanation above it 

can be concluded that she has high awareness on the 

importance of the implementation of critical thinking in EFL 

classroom with TPACK framework. 

 

Discussion 

This study found that all the participants have precise and sure 

knowledge about critical thinking, it was proven by their ways 

of viewing critical thinking as the sequel of complex processes 

instead of find it as simple actions, it is in contrast with a study 

done by Gashan (2015), the result discovered that the teachers 

have inadequate and unsure knowledge about critical thinking. 

Nevertheless, a study by Zhang et al (2020) showed that 

teachers perceived critical thinking as a highly important 

cognitive skill directly related to information processing and 

evaluation.  By the reason of their positive voices on 

critical thinking, they are highly aware of and involved in the 

implementation of critical thinking in speaking class, moreover, 

they have a strong belief toward the important roles of critical 

thinking in students’ learning. The teachers believe that 

students with critical thinking skills tend to have better 

performance in speaking since they have wide topic to talk that 

they are able to elaborate their ideas and justify others’ 

opinions and assumptions in logical way. In fact, this study 

proved that critical thinking engages students’ interests in 

learning speaking as it stated by the teachers that there are 

various classroom activities with its involvement which 

stimulate students to speak more and shape their ways of 

thinking.  Indeed, critical thinking gives them freedom of speech 

and free access to express their opinion in polite way. A similar 

finding from Smith et al (2018), the study obtained that 

integrating critical thinking skill into learning design was a 

suitable way to enhance students’ thinking capacities. 

 This study discovered that all the participants are 

incorporating critical thinking in their speaking class through 

various activity. According to Saleh (2019) the effective 

strategies to enhance students’ critical thinking can be done by 

encouraging students to look for reasons, raise question and 

analyze information. Hence, the participants use different 

methods in teaching speaking to bring different critical thinking 

among the students and get them to think critically. Teacher 1 
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employs oral presentation combining open-ended question and 

discussion session, moreover, she mentioned that guessing 

game and topic identification are also effective to engage 

students to speak more and participate actively in the class. 

Alike teacher 1, teacher 2 implements critical thinking by open 

discussion related to current topics or issues. Whereas teacher 

3 creates democratic environment to shape students’ ways of 

thinking through assumption inventory, debating and speaking 

in tongue.  

 Although they have used different method in teaching 

speaking, there are still challenges and difficulties in 

implementing critical thinking. It mainly comes from the time 

management because teachers have to design the learning 

which accommodates the learning process, students’ ability 

and students’ psychological state while they have busy life and 

two of them are currently pursuing their PhD degree. 

Furthermore, most of the students have not been familiarized 

critical thinking before that they need some times to 

comprehend and follow the lesson. Moreover, parts of the 

students are anxious in speaking in English due to the lack of 

self confidence and speaking ability. In line with study from 

Fakhomah & Utami (2019), the study indicated that the 

participants face some difficulties or obstacle in implementing 

critical thinking in English language teaching, such as time 

management and students’ ability. Indeed, teacher 3 

mentioned that obligatory curriculum, students’ environments, 

and culture also influence the implementation of critical 

thinking. As revealed by Saleh (2019), some social, cultural, and 

administrative barriers limited the effectiveness of the 

implementation of critical thinking in English class. 

 According to the participants, to overcome the difficulties 

and challenges in teaching EFL with TPACK Framework, teachers 

have to familiarize and expose their students with critical 

thinking activities, learning from varied technological sources 

activities and mastering EFL learning materials to adjust with 

appropriate critical thinking activities. Besides, teacher should 

demonstrate or give example and design instructional 

procedures that meet students need in learning and acquiring 

the language materials. 
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CONCLUSION 

Based on the result of the study, it can be concluded that the 

participants have precise and positive voices on the 

implementation of critical thinking in EFL classroom with TPACK 

framework. Three of them are highly aware of the importance 

of implementing critical thinking in English teaching and 

learning. Thus, they agreed that critical thinking engages 

students’ interest in EFL classroom by the reason of various 

method can be employed in the learning. They are English oral 

presentation, open discussion, debate, and assumption 

inventory. Through previous activities students are required to 

speak more, trained to elaborate, and express their ideas, 

justify others’ opinions and assumptions, think logically, and 

create democratic environment. 

 However, there are some challenges will be got when 

conducting EFL classroom towards students’ critical thinking 

such as the difficulties in managing time, students’ ability to 

speak, students’ anxiety and lack of self confidence, 

surrounding environment, culture, and the compulsory 

curriculum. Those factors hinder students’ learning process and 

limited teachers’ flexibility in teaching process. Thus, the 

participants overcome the problems by introducing critical 

thinking to the students, conduct learning with varied kinds of 

learning activities, media, and sources to hold the dynamic of 

an efficient class, be responsive as the responsiveness partly 

shows teachers’ critical thinking and the most essential factor is 

motivating students and to make them comfortable in the 

learning. 

From the study, students are suggested to participate 

actively in the learning and speak as much in any situation by 

seeing a topic from different perspective in order to train their 

critical thinking ability and improve their performance in 

speaking English. Teachers are suggested to design EFL learning 

activities involving critical thinking and teachers have to raise 

awareness of the importance of critical thinking in language 

learning as it helps students to be logical and confident in the 

EFL learning with TPACK framework with the assisstance of 

technology employed. We also suggest the future researchers 

to investigate teachers’ perceptions on the implementation of 

critical thinking at junior high school and senior high school due 

to the previous interview result which indicates the lack of 
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critical thinking skill among college students because parts of 

students apparently have not been familiarized with activities 

involving critical thinking at junior high school and senior high 

school level.  
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