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Abstract

The pursuit of a sustainable fitness program is viewed as a global
issue and mission. Clearly, this is a global problem, and it should
be prioritized as the first step in any health-care program. It is
the value, knowledge, talents, and experiences obtained via
physical activity in order to achieve and maintain health-related
fitness and maximize health. This study examines what factors
motivate MAPEH instructors to exercise. There are 72 MAPEH
teachers from Zamboanga City's top eight (8) schools
participated in the research. The findings reveal that
respondents demonstrated above-average level on Identified
Regulation motivating component. MAPEH teachers choose to
exercise freely because they appreciate the benefits of exercise.
They like exercise sessions, regard physical activity as a
pleasurable pastime, and receive pleasure and fulfillment from
physical activity. The respondents in this study do not believe
they should exercise because other people, such as
friends/family/partner, have pushed them to do so. This study
revealed that exercising is a personal responsibility of someone
for health, social belonging, and personal development. This
study is very vital in analyzing the features of exercise and how
active participants are motivated to consistently doing the
practice. The information from this study can help program
fitness programs for the faculty and other employees of
organizations with similar profile.

Keywords: Exercise, Physical Health, Fitness, Motivation, MAPEH

teachers, Philippines.

Introduction
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Within the sphere of education, the overall health, both physical and
mental, of instructors significantly influences the excellence of the
education they provide. As the requirements of the teaching
vocation keep progressing, the significance of consistent physical
activity and wellness within educators, especially those teaching
MAPEH (Music, Arts, Physical Education, and Health), should not be
underestimated. This research endeavors to explore the
multifaceted factors that influence adherence to exercise routines
and the underlying motivations driving fitness pursuits among
MAPEH teachers in Zamboanga City. By delving into their unique
challenges, intrinsic and extrinsic motivators, and perceptions of the
impact of exercise on their professional and personal lives, this study
seeks to contribute valuable insights to the enhancement of teacher
well-being and, consequently, the overall educational landscape.

Education holds a crucial and fundamental role for all
individuals. It encompasses effective teaching methods aimed at
facilitating student learning. Additionally, it encompasses various
forms of assessment that reflect students' skill development. The
genuine objective of education is to empower students to cultivate
creativity and enthusiasm for their academic and personal pursuits.
Education serves as a highly significant tool for elevating the
economic, political, and cultural status of both individuals and their
nations. It stands as a pathway through which students evolve into
accomplished members of society. Moreover, education acts as the
cornerstone for gaining knowledge and earning respect. It imparts
wisdom and fosters diverse skills within each student. This
knowledge is attainable by engaging in the study of specific subjects
and learning life lessons that contribute to a comprehensive
understanding of existence itself (Abas, 2019). Furthermore, a
genuine fascination with a subject holds’ significance; the greater
your enthusiasm for a specific topic, the deeper vyour
comprehension of its content will be. The encouragement provided
by parents significantly influences a student's enthusiasm for
studying the Arts. Consequently, nurturing personal passion for a
subject is crucial and requires careful handling. Parental support also
holds a pivotal role in strengthening a student's determination
regarding their pursuit, thereby sustaining their motivation
(Sumayang et.al, 2022). Educators who are fully committed to their
profession and responsibilities demonstrate a determination to
conquer any educational challenges they face. They focus on the
creation of integration and localization solutions that are tailored to
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tackle complicated scenarios in restricted work environments (Tan
et.al, 2019). The MAPEH initiative was executed extensively
concerning its program objectives, curriculum, educational
materials, teacher credentials and expertise, administrative
reinforcement, financial backing, and collaboration with the
community. No notable contrast emerged between the evaluations
provided by the two respondent groups regarding the execution of
the MAPEH initiative concerning the elements. The principal
obstacles confronted by both respondent sets during the MAPEH
initiative's implementation encompassed: a) Inadequate funding to
adequately cater to the necessities of the MAPEH program, b)
Insufficient facilities for Music, Arts, Physical Education, and Health
Education, c) Varied levels of competence among MAPEH educators
across different subject components, d) Limited student
engagement in MAPEH activities due to the pandemic's constraints,
and e) Challenges associated with conducting online instruction for
MAPEH activities. Based on the study findings, an action plan was
devised (Dulay, 2022). Within the context of the current K to 12
curriculum framework, which places students at the forefront, the
viewpoints of the students assume a pivotal role in establishing
effective quality assessment mechanisms. These mechanisms are
indispensably required to facilitate the continual evaluation of
significant achievements, including student engagement in
activities. Based on the students' perspectives, it is evident that the
school allocates greater support to academic endeavors in contrast
to sports-related undertakings. Consequently, it becomes
imperative for the educational institution to proactively bolster and
sustain sports activities. This entails providing ample training
opportunities, sufficient training durations, a suitable number of
trainers, comprehensive scope and duration for sporting events, and
the widespread dissemination of relevant information (Tabuena,
2021).

Statements of the Problems

This research answers the following questions: 1) What are the
levels of motivational factors of MAPEH teachers in adherence to
exercise according to Markland & Tobin’s (2004) Behavioral
Exploratory Motivational Factor Exercise Questionnaire? 2) Is there
a significant difference in the motivational factors for adherence to
exercise among MAPEH teachers when classified according to age,
gender and marital status?
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Literature Review

MAPEH, encompassing Music, Arts, Physical Education, and Health,
emerges as an invigorating yet demanding subject within the
secondary curriculum. Beyond its multifaceted composition, it
centers on fostering holistic growth among students. Equally
highlighted and cultivated are motor abilities, cognitive prowess,
and ethical values. Among the constituent parts of MAPEH, physical
education takes center stage in educational institutions. It
constitutes a pedagogical journey aimed at imparting knowledge,
attitudes, and behaviors essential for students to lead wholesome
and vibrant lives. Physical education contributes significantly to
sustaining physical well-being, honing motor proficiencies, and
building muscular strength. Moreover, its positive impacts often
transcend into other domains, notably enhancing scholastic
achievements (Valentino, 2023). Nevertheless, current shifts in the
landscape of physical education, as well as broader societal currents
accentuating health and wellness, might be steering modern
aspirants towards embarking on physical education careers with the
intention of positively influencing children's fitness and well-being.
This inclination toward fostering childhood fitness and wellness
through a career in physical education is captured by the concept of
a "fitness orientation"(Richards, 2017). In the context of the novel
educational landscape imposed by the pandemic's remote learning
paradigm, both educators and students might grapple with
additional obstacles. Educating a diverse array of students with
varying cognitive capacities, talents, proficiencies, interests, and
preferred learning methods, particularly within a heterogeneous
student populace, can pose a formidable task. In this scenario,
instructors are compelled to formulate instructional strategies
tailored to individual students, accounting for their preparedness,
inclinations, and existing knowledge (Estrella & De Guzman, 2022).

The realm of sports management assumes a substantial
position  within  educational institutions, constituting an
indispensable component for the successful execution of sports
programs. The management of sports organizations takes on the
role of steering sports development and formulating overarching
strategic plans in the sports domain. It undertakes the orchestration
of all pertinent resources, operational procedures, and functions.
Simultaneously, it upholds a strategy for nurturing human resources
potential. This managerial domain also encompasses the
administration of sports-related business operations, entailing
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effective communication, coordination, and the discernment of
optimal resolutions. Furthermore, it entails the implementation of
suitable strategies, processes, and checks, while addressing and
mitigating conflicting interests. This fusion of management and
sports marketing emerges as a pivotal, albeit intricate, facet,
meticulously overseeing the harmonious and cost-effective
execution of both sports and business functions. (Panganiban,
2018). Motivation, whether originating from within or influenced by
external factors, holds a fundamental role in attaining
commendable, and even exceptional, outcomes in both academic
pursuits and extracurricular engagements. Consequently,
acknowledging achievements becomes a pivotal component of
external motivation, nurturing the empowerment of students.
Hence, educators should adeptly administer sincere and positive
recognition to high-performing students, thereby stimulating
heightened engagement and active participation in classroom
endeavors. Correspondingly, it was observed that the respondents
exhibited a sense of trepidation when juxtaposed with remarkably
adept peers in various educational undertakings, as this contrast of
competence led them to perceive themselves as inferior in
comparison to the excellence demonstrated by their counterparts.
(Balaquit & Inabangan, 2019).

METHODOLOGY

This chapter presented the research design, research setting,
research instrument, data gathering procedure, data analysis
procedure and the statistical treatment of data.

Research Design

This study used a descriptive quantitative design. It mainly aimed to
determine the motivational factors in adherence to exercise among
the MAPEH teachers. Hence, quantitative design warranted the use
of inferential statistics such as the Mean and Standard Deviation,
One-Way Analysis of Variance, and T-Test for Independent Samples.

Research Locale

The research was conducted in the top eight (8) schools in the
Zamboanga City Division of the Department of Education (DepEd), in
Zamboanga City, Region IX. The Division is part of the basic
secondary public school office of the DepEd. The study involved the
MAPEH teachers of Zamboanga City from the West Coast and the
East Coast.
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The schools in the West Coast were Zamboanga National
High School-West with a population of 7,308 students and 28
MAPEHteachers, Don Pablo Lorenzo Memorial High School with a
population of about 5,000 students and 18MAPEH teachers, Ayala
National High School with 4,764 students and 14MAPEH teachers,
and Ramon Enriquez High Schoolwith 1, 870 students and 7MAPEH
teachers.

The schools in the East Coast were Zamboanga City High
School with 9,876 students and 38 MAPEH teachers, Talon-Talon
National High School 4,506 students and 13MAPEH teachers, Maria
Clara L. Lobregat National High School with about 4200 students and
13MAPEH teachers, and Curuan National High School with 1,490
students and 9 MAPEH teachers.

Respondents of the Study

The study included 72 MAPEH teachers from the top eight (8)
schools in the Zamboanga City. A Stratified Random Sampling
technique was used to determine the number of sample in the said
educational setting.

Research Instrument
The research instrument is adopted from Markland & Tobin’s (2004)
Behavioral Exploratory Motivational Factor Exercise Questionnaire.
Stratified random sampling technique was used to
determine the number of sample in the said educational setting. The
qguestionnaire is composed of 18 validated Likert Scale survey
statements which classify the five general Motivational Factors
Adhering to exercise.

Data Gathering Procedure
The researcher secured permission to the Department of Education
(DepEd) and principal prior to the administration of the survey tests.
All participants were given a letter of consent and agreed to take
part of this research-based endeavor.

Upon the agreement between the MAPEH teacher and researcher,
a schedule was set to conduct the study. The researcher ensured
that the place of testing was conducive.

Respondents were given clear instructions before the conduct of
the survey. They were asked whether they have understood the
instructions and were allowed to ask questions for clarification.

Data Analysis Procedure
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The researcher analyzed the gathered data in the Markland &
Tobin’s (2004) Behavioral Exploratory Motivational Factor Exercise
Questionnaire.

The questionnaire is composed of 18 validated Likert Scale
survey statements which classify the five general Motivational
Factors Adhering to exercise. Each of the statements was rated by
the respondents using the 5 to 1 scale with 5 as the most truthful
statement.

Statistical Treatment
Data gathered through the instruments were subjected to the
following statistical treatments:

To answer problem number2, Mean and Standard Deviation
were used to determine the dominant motivating factors in
adherence to exercise among the MAPEH Teachers.

To answer problemnumber3, One-Way Analysis of Variance
and T-Test for Independent Samples were used to determine the
difference in the participants’ dominant motivating factor in
adherence to exercise among the MAPEH Teachers when data are
classified according to age, gender, marital status, economic status,
and length of service.

RESULTS

Research Problem no. 1:What are the levels of motivational factors
of MAPEH teachers in adherence to exercise according to Markland
& Tobin’s (2004) Behavioral Exploratory Motivational Factor
Exercise Questionnaire?

There are five embedded categories to get the motivational factors
of MAPEH teachers in adherence to exercise accordingMarkland &
Tobin’s (2004) Behavioral Exploratory Motivational Factor Exercise
Questionnaire. These are Intrinsic Regulation, Identified Regulation,
Introjected Regulation, External Regulation, and Amotivation.

Table 2.1 Intrinsic Regulation

Scale: 1.00-1.99 Low 2.00-2.99 Moderate; 3.00-3.99 Above
Moderate; 4.00-4.99 High; 5 Very High

C REGULATION Obs | Total Mean Var Std Dev
N4Becauselthinkexerciseisfun 72 252 3.5 0.5915 0.7691
N10Becauselenjoymyexerciseses

) 72 223 3.0972 0.9904 0.9952
sion
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N15Becauselfindexerciseapleasu

L 71 240 3.3803 0.7533 0.8679
rableactivity
N17Becauselgetpleasureandsatis
factionfromparticipatinginexercis | 72 238 3.3056 0.8067 0.8982
e
AVERAGE 72 238 3.3208 0.7855 0.8826

Intrinsic Regulation means that the person chose to exercise
freely. The individual feels that the reward of exercise is something
pleasant to him. In this motivational factor, the respondents’ had an
above average truthfulness with an average mean of 3.3208 as
shown in Table 2.1. This means that the respondents think exercise
is fun, they enjoy exercise sessions, they find exercise a pleasurable
activity, and they get pleasure and satisfaction from participating in
exercise. This result parallels Ryan RM, Deci EL”s (2002) with the
idea that the core message in self-determination theory is that
motivation quality and satisfaction of basic psychological needs will
fuel the direction of human behavior and psychological well-being
or they need to feel satisfied and attached to their activities.

Table 2.2 Identified Regulation

Scale: 1.00-1.99 Low; 2.00-2.99 Moderate; 3.00-3.99 Above
Moderate; 4.00-4.99High; 5 Very High

The same results were yielded in the Identified Regulation
motivational factor as respondents responded with an above
average truthfulness with an average mean of 3.3889 as shown in
Table 2.2. The subsequent interpretation to this is that they value
the benefits of exercise, they believe that it’s important for them to
exercise regularly, and that they think it is important to make the
effort to exercise regularly. This results reinforces the idea of Rosato,
F. 1994 that overall fitness involves the interaction and the
interdependence of physical, mental, spiritual, social, and emotional
aspects unique to a person’s well-being. If any aspect of fitness
deviates from normal, it affects the individual’s overall fitness and
the ability to meet the demands of that person’s way of life.
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Table 2.3 Introjected Regulation
Scale: 1.00-1.99 Low; 2.00-2.99 Moderate; 3.00-3.99 Above
Moderate; 4.00-4.99High; 5 Very High

IDENTIFI
ED
REGULA
TION

N3Becau
selvaluet
hebenefi
tsofexer
cise

N8Becau
seitsimp

ortantto

metoexe
rciseregu
larly

N14Beca
uselthink
itsimport
anttoma

ketheeff

orttoexe

rciseregu
larly

AVERAG
E
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INTROJECTED REGULATION Obs Total Mean Var Std Dev
Because | feel guilty when | don’t
. 72 185 2.5694 1.0374 1.0185
exercise
N7Becauselfeelashamedwhenlmissan
. . 72 125 1.7361 1.1547 1.0746
exercisesession
N13Becauselfeellikeafailurewhenlhav
L . 71 143 2.0141 1.3855 1.1771
entexercisedinawhile
AVERAGE 72 151 2.1065 1.1925 1.0901
The respondents had a moderate truthfulness when they were
asked questions about the Introjected Regulations as shown in Table
2.3. Somewhat they have a neutral believe (average mean 2.1065)
in this motivational factors as they don’t necessarily feel guilty when
they don’t exercise, nor feel ashamed when they miss an exercise
session, nor they feel like a failure when they haven’t exercised in a
while. This result aligns with the findings of Knapp, D.N., 2008, which
revealed that exercise can increase a person’s life’s span; but more
importantly, it is also the reason why one can have a quality of life.
Exercise is part of a lifestyle, and having it as part of one’s life will
take time, effort, and commitment. If someone committed to this
lifestyle of exercising, one can feel guilty when he misses the activity.
In the same breadth, this result may also be matching the findings
of Wilson and Brookfield, 2009, which dictate that 50% of individuals
starting an exercise program will drop within the period of six
months, or these are people who do not feel guilty when they miss
exercise sessions.
Table 2.4 External Regulation
Scale: 1.00-1.99 Low; 2.00-2.99 Moderate; 3.00-3.99 Above
Moderate; 4.00-4.99High; 5 Very High
EXTERNAL REGULATION Obs Total Mean Var Std Dev
Because other people say |
72 131 1.8194 1.1078 | 1.0525
should
N6 Because my friends family
72 125 1.7361 1.7463 | 1.3215
partner say | should
N11 To please other people 72 62 0.8611 1.0227 | 1.0113
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N16 Because | feel under
pressure from my friends 72 97 1.3472 1.4693 | 1.2121
family to exercise
AVERAGE 72 104 1.441 1.3365 | 1.1494
The motivational factor of External Regulation garnered a
low truthfulness to the respondents with an average mean of 1.441
as shown in Table 2.4. This means that the participants in the survey
do not believe that they should exercise because other people say,
because their friends/family/partner say so, to please other people,
or because they feel under pressure from their friends/family to
exercise.
Table 2.5 Amotivation
Scale: 1.00-1.99 Low; 2.00-2.99 Moderate; 3.00-3.99 Above
Moderate; 4.00-4.99High; 5 Very High
AMOTIVATION Obs Total Mean Var Std Dev
N5 | don’t see why should have
to exercise 71 41 0.5775 0.7618 0.8728
N9 | cant see why should bother
exercising 72 77 1.0694 1.2486 1.1174
N12 | don’t see the point of
exercising 70 32 0.4571 0.7445 0.8629
N18 | think exercising is a waste
of time 72 17 0.2361 0.4083 0.6389
AVERAGE 71 41.8 0.585 0.7908 0.873

Amotivation meted the lowest level of truthfulness with an
average mean of 0.585 as shown in Table 2.5. This means that they
answered negatively to “I don’t see why | should have to exercise,”
“I can’t see why | should bother exercising,” “l don’t see the point in
exercising,” “l think exercising is a waste of time.” This can be
interpreted that the respondents believe that they have to exercise,
they have a reason to exercise, and exercising is not a waste of time.

The responses to Amotivation validates the Department of
Education’s rationale, that in the K to 12 Physical Education
Curriculum Guide December 2013 of the Department of Education,
Fitness and movement education content is the core of the K to 12
PE Curriculum. It includes value, knowledge, skills and experiences
in physical activity participation in order to (1) achieve and maintain
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health-related fitness (HRF), as well as (2) optimize health. This is
where MAPEH teachers aligns themselves to valuing exercise as an
important program of their profession and individual practice as
MAPEH teachers.

Research Problem no. 2: Is there a significant difference in the
motivational factors for adherence to exercise among MAPEH
teachers when classified according to;

a. age
b. gender
c. marital status

Table 3.1.6 OVER-ALL Difference: Age (*Significant at the 0.05)

VARIABLES SS DF MmsS F SIG
INTRINSIC Between 5.204765 | 3 1.734922 2.240954 0.083896
Groups
Within 203.6117 | 263 0.774189
Groups
Total 208.8165 | 266
IDENTIFIED Between 2.159204 | 2 1.079602 1.614656 0.201568
Groups
Within 132.3881 | 198 0.668627
Groups
Total 134.5473 | 200
INTROJECTED Between 24.3821 3 8.127366 6.743049 0.000237
Groups
Within 236.2379 | 196 1.205295
Groups
Total 260.62 199
EXTERNAL Between 41.86567 | 3 13.95522 10.34361 0.000001
Groups
Within 356.1791 | 264 1.349163
Groups
Total 398.0448 | 267
AMOTIVATION Between 30.62757 | 3 10.20919 13.22129 4.614594
Groups
Within 201.5385 | 261 0.772178
Groups
Total 232.166 264
AVERAGE Between 1559.094 | 17 91.7114 96.01671 1.487264
Groups
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Within 1129.955 | 1183 0.955161
Groups
Total 2689.049 | 1200

Based on the age brackets of 20-30, 31-40, and 41 and up,
generally there is no significant difference within these groups as
shown in Table 3.1.6Summary.

In Intrinsic Regulation, all age brackets in this motivational
factor share the same beliefs.

The results were vyielded in the Identified Regulation
motivational factor within the three age groups bracket. All of the
age brackets value the benefits of exercises, they believe that it’s
important for them to exercise regularly, and that they think it is
important to make the effort to exercise regularly.

There is a significant difference as in the Introjected
Regulations as shown in the same table. All age brackets have a
different beliefs in this motivational factors as they don’t necessarily
feel guilty when they don’t exercise, nor feel ashamed when they
miss an exercise session, nor they feel like a failure when they
haven’t exercised in a while.

All the age group brackets do differ in their belief in
motivational factor of External Regulation. The participants in the
survey do believe that they should exercise because other people
say, because their friends/family/partner say so, to please other
people, or because they feel under pressure from their
friends/family to exercise.

All age brackets in the Amotivation factor meted the lowest
level of truthfulness and thus resulted to no significant difference
among the age group brackets. This means that all age bracket in
this factor share the same responses.

The results in the Age assumes the idea of Rink, J., Hall, T,
and Williams, L. (2015) is true that if the educator is aware of his
primary motives in doing the very exercise he is telling to the
students to do consistently. Because an educator is a physical being
as well, he is bound to make his reasons as to what are the
motivational factors that brought him to teaching exercise in the
school, and foremost, as a teacher, what are his motivational factors
as a physical being.

GENDER
Table 3.2Difference: GENDER(*Significant at the 0.05)
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VARIABLES Mean Mean Df T SIG
Difference
Intrinsic Male 3.281609 | -0.14522 68 -0.8752 0.192272

Female 3.426829

Identified Male 3.390805 | -0.02383 68 -0.14632 0.442049

Female 3.414634

Introjected Male 2.091954 | -0.05845 68 -0.2948 0.384524

Female 2.150407

External Male 1.310345 | -0.21405 68 -1.10065 0.137465

Female 1.52439

Amotivation Male 0.62069 0.110527 68 0.706945 0.241008

Female 0.510163

Average Male 2.13908 -0.0662 68 -0.342 0.232887

Female 2.205285

As shown in Table 3.2 on Intrinsic Regulation of all Gender
in this motivational factor share the same beliefs. There is no
significant difference in their beliefs in the context of Intrinsic
Regulation on Gender given the data produced is at 0.192272 sig.
which is above 0.05 threshold.

Identified Regulation of all genders in this motivational
factor share the same beliefs. There is no significant difference in
their belief in the context of Identified Regulation on Gender given
the data produced is at 0.442049 sig. which is above 0.05 threshold.

Introjected Regulation of all genders in this motivational
factor share the same beliefs. There is no significant difference in
their belief in the context of Introgected Regulation on Gender given
the data produced is at 0.384524sig. which is above 0.05 threshold.

External Regulationof all genders in this motivational factor
share the same beliefs. There is no significant difference in their
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belief in the context of External Regulation on Gender given the data
produced is at 0.137465sig. which is above 0.05 threshold.

Amotivation External Regulation of all genders in this
motivational factor share the same beliefs. There is no significant
difference in their belief in the context of Amotivation on Gender
given the data produced is at 0.241008sig. which is above 0.05
threshold.

In Table 3.2, male and female MAPEH teachers generally do
not differ in their responses on the Markland & Tobin’s (2004)
Behavioral Exploratory Motivational Factor Exercise Questionnaire.

There is no significant difference in all five motivational
factors of Intrinsic Regulation, Identified Regulation, Introjected
Regulation, External Regulation, and Amotivation with 0.232887 sig.
average which is above the 0.05 threshold. This result contradicted
Trost et al’s (2002) idea that in thedemographic and biological
factors, they noted that the research indicates that men are more
involved than women in physical activity. It means that with MAPEH
teachers, both male and female are motivated to exercise.

Huberty et al. in 2008 supports the result of this finding as it
propose that high self-efficacy is particularly important with women
adherers to exercise. The authors add that self-worth (i.e., the
foundations of a person’s specific values about exercise) is also an
important factor to exercise adherence in women.

MARITAL STATUS
Table 3.3Difference: MARITAL STATUS(*Significant at the 0.05)
VARIABLES Mean Mean Df T SIG
Difference
Intrinsic Single 3.204545 | -0.22089 69 -1.2699 0.104193
Married 3.425439
Identified Single 3.131313 | -0.49149 69 -3.30733 0.000749
Married 3.622807
Introjected Single 1.994949 | -0.2068 69 -1.07052 0.144058
Married 2.201754
External Single 1.393939 | -0.08632 69 -0.44835 0.327652
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Married 1.480263

Amotivation Single 0.638889 | 0.097222 69 0.590641 0.278345

Married 0.541667

Average Single 2.072727 | -0.18166 69 -1.10109 0.171

Married 2.254386

As shown in Table 3.3, Intrinsic Regulation of all marital
statuses in this motivational factor sharethe same beliefs. There is
no significant difference in their belief in the context of Intrinsic
Regulation on Marital Status given the data produced is at
0.104193sig. which is above 0.05 threshold.

Identified Regulation of all marital statuses in this
motivational factor do not share the same beliefs. There is a
significant difference in their belief in the context of ldentified
Regulation on Marital Status given the data produced is at 0.000749
sig. which is below the 0.05 threshold.

Introjected Regulation of all marital statuses in this
motivational factor share the same beliefs. There is no significant
difference in their belief in the context of Introjected Regulation on
Marital Status given the data produced is at 0.144058sig. which is
above the 0.05 threshold.

External Regulationof all marital statuses in this
motivational factor share the same beliefs. There is no significant
difference in their belief in the context of External Regulation on
Marital Status given the data produced is at 0.327652sig. which is
above the 0.05 threshold.

Amotivation of all marital statuses in this motivational factor
share the same beliefs. There is no significant difference in their
belief in the context of Amotivation on Marital Status given the data
produced is at 0.278345sig. which is above the 0.05 threshold.

In Table 3.3, single and married teachers generally do not
differ in their responses on the Markland & Tobin’s (2004)
Behavioral Exploratory Motivational Factor Exercise Questionnaire.

In summary, there is no significant difference in all five
motivational factors of Intrinsic Regulation, Identified Regulation,
Introjected Regulation, External Regulation, and Amotivation when
the respondents were classified according to their marital
status0.171 sig. which is above the 0.05 threshold.
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CONCLUSION

Based on the findings of this study, select MAPEH Teachers of
Zamboanga City have an above moderate level of respond in the
Intrinsic Regulation and Identified Regulation motivational factors
and a moderate level of Introjected Regulation motivational factors
adhering to exercise.

The respondents feel that the reward of exercise is something
pleasant to them. The respondents believed that exercise is fun.
They enjoy exercise sessions, find exercise a pleasurable activity, and
they obtain pleasure and satisfaction from participating in the
exercise. Furthermore, the MAPEH teachers value the benefits of
exercise. They believed that it’s important for them to exercise
regularly and that they think it is important to exert effort to exercise
regularly.
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