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Abstract

Competitive debating in education has grown in recent years.
Debating shaped the skills of students in researching,
argumentation, language use, and persuasiveness. Language
fluency allowed the students to express their thoughts in clear
and concise manner. The aim of this study was to explore how
debating grows the confidence and reduce anxiety in English
language use, particularly during academic engagements. There
were 12 trained debate students who participated in the study
from high school and college. This study explored the narratives
of students on what nature of competitive debating influenced
their speaking skills within their academic engagements e g.,
class discussions and responding to questions. Narrative
analysis suggested that students experienced changes on how
they construct sentences in their minds—they did it quickly and
more efficiently now. Notably, their exposure to competitive
debates reduced their fear in public speaking which then helped
them understand their weaknesses in terms of grammar,
structures, and vocabulary. Debating also reduced their fear of
public speaking because they feel they are more capable of
responding to questions and sharing opinions. This qualitative
analysis shed light on which aspects the students perform good
at after years of engaging to competitive debates.
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Introduction

Since critical thinking is related with linguistic abilities such as
speaking and writing, the two can be combined when learning
English (Indah, 2017; Riwayatiningsih, 2019; Saputri et al., 2022).
Critical thinking is a necessary component in the development of
speaking skills of students (Sovianti, 2021). For Amiriet al. (2017),
the ability to speak fluently in English is a key indicator of success
in learning English as a foreign language. This is because it allows
students to actively engage with and apply the target language in
a practical setting.

The purpose of this study was to explore the confidence
and anxiety of students in speaking and debating, and how they
improved their communication skills after engaging in debate
clubs and trainings. This study explored the narratives and
experiences of students when applying their speaking skills
within classrooms through responding to questions and sharing
ideas in discussions. Basically, these narratives served as the
extension of previous studies to explore in-depth connections
between confidence, speaking and debating.

The production of speech is an observable and empirical
skill that requires the integration of lexicon, discourse, and
language structure by the speaker (Brown, 2004). To achieve
proficiency in public speaking, it is essential to consider five key
elements: vocabulary, pronunciation, grammar, fluency, and
comprehension (Brown, 2001). Numerous external and internal
variables impede the progress in oral communication abilities.
The study identifies external factors that may affect the
effectiveness of speaking classes. These issues include the
repetitiveness of the topics given as well as the inadequacy of the
methods used, such as reading monologues in front of the class.
Some of internal factors include difficulties in producing phrases,
concern about articulating their thoughts, low motivation, and a
lack of confidence (Firmansyah & Valatansa, 2019; Saputri et al.,
2022; Sovianti, 2021; Suhendra, 2020).

In addition to the cultivation of critical thinking skills that
facilitate the expression of ideas and analysis in language
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courses, self-confidence appears to be a salient factor that is
intricately linked to speaking proficiency among students. This
cognitive capacity encompasses intellectual and affective
processes, as well as behavioral manifestations, that enable
individuals to effectively execute tasks with confidence and
without hesitation (Moneva & Tribunalo, 2020). Situational
beliefs, language potential beliefs, communication beliefs, and
language skills beliefs are four self-confidence variables that
concentrate on willingness to speak (Park & Lee, 2005).

Anxiety and uncertainty are closely interconnected and
can significantly impact language learners' speaking abilities.
Students often experience anxiety and fear when faced with
uncertain situations, particularly in public speaking or debate
settings (Sari, 2017). The presence of uncertainty in a threat
setting can cause anxiety and fear, leading to communication
apprehension (Hasibuan & Irzawati, 2022). Anxiety is
characterized by a future-focused orientation and a high degree
of uncertainty, while fear is characterized by a present-focused
orientation and a relatively high degree of certainty (Hasibuan &
Irzawati, 2022). Anxiety has been identified as a hindering factor
that can impede and diminish language learners' abilities
(Nascente, 2001). Similarly, MacIntyre and Gardner (1994) assert
that English as a EFL students afflicted with anxiety issues
exhibited no significant improvement in their language learning.

The phenomenon of speaking anxiety affects both low
and high proficiency students and can impede their performance
ability (Dewi & Putri, 2016). However, when students feel
confident in their speaking skills, they are more likely to generate
ideas effectively. Effective communication and adaptation to
cross-cultural encounters are more likely to occur when
individuals possess the belief that they can predict the outcome
of the interaction without excessive anxiety (Gudykunst & Kim,
1992). Strategies aimed at reducing uncertainty and anxiety play
a pivotal role in enabling learners to adapt and communicate
proficiently.

Numerous research had shown that such reflective
exercises improve argumentation among students in different
argumentative topics, from social to scientific (Bachtold, 2023;
Felton, 2004; lordanou, 2010; lordanou & Constantinou, 2015;
lordanou & Rapanta, 2021; Kuhn et al., 2008; Shi, 2019). In the
study conducted by Felton (2004), conducting a series of five
debates and including reflection exercises had a positive impact
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on the level of students' reasoning on a transfer issue (abortion),
as opposed to holding debates alone. Sahamid et al. (2015) found
that students who engaged in argumentation, reasoning,
explanation, and questioning reported improvements in their
critical thinking abilities.

Debate is an engaging and conversational approach that
can be used in a classroom setting. Students can strengthen their
speaking skills by participating in, listening to, and observing a
debate in class (Somjai & Jansem, 2015). Although it was known
that debating cab improve the communication and speaking skills
of the students, there was still a need to determine how students
reinforce their reasoning in specific activities e.g., responding to
qguestions, sharing opinions, and in class discussion, where
speaking is also essential.

Research Objectives

1. Determine how debate skills develop the confidence of the
learners in the use of the English language in terms of:
Class presentations
Responding to questions

2. Determine how debate skills reduce the learners’ anxiety in
the use of the English Language in terms of:

a. Class presentations
Responding to questions

3. Determine the benefits of debate skills in terms of
developing confidence and reducing anxiety in the use of the
English Language before and after acquiring debate skills.

Theoretical Framework

Numerous studies have shown over the years that the presence
of uncertainty as a frequent element in a threat setting can cause
anxiety and fear. The concept of "intolerance of uncertainty" is
derived from research on anxiety, whose primary element was
initially recognized as fear of the unexpected. This study used this
concept as well as underpined the uncertainly/anxiety theory as
its primary context.

Fear of the unknown is defined as “an individual's propensity
to experience fear caused by the perceived absence of
information at any level of consciousness or point of processing”
(Carleton 2016, p. 31). Fear is characterized by a present-focused
orientation and a relatively high degree of certainty, whereas
anxiety is characterized by a future-focused orientation and a
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relatively high degree of uncertainty (Gu et al., 2020). The
conceptual model of fear posits that uncertainty plays a pivotal
role in the development of anxiety and worry.

Uncertainty/anxiety reduction theory posits
that individuals are more likely to engage in effective
communication and adapt to cross-cultural encounters if they
possess the belief that they can accurately predict the outcome
of the interaction without experiencing excessive anxiety (Witte,
1993). This belief motivates individuals to employ strategies
aimed at reducing uncertainty and anxiety in the interaction. In
contrast, Gudykunst and Kim (1992) assert that an excessive
amount of uncertainty and anxiety can impede an individual's
ability to adapt and communicate proficiently

In the case of debating, at an initial step of training,
students feel anxious of their skills in speaking. Students were
uncertain on how they can share their thought effectively. In fact,
speaking in front of audience was a known fear among students.
In essence, this study wanted to determine how frequent
engagement to debates shaped the language competence of
students throughout time.

Communication anxiety is a prevalent form of anxiety
that is described by feelings of unease and phobic attitudes
towards public speaking. Individuals may experience varying
levels of anxiety when engaging in public speaking, with some
individuals experiencing heightened anxiety when addressing
larger audiences of over one hundred people, while others may
experience similar levels of anxiety when speaking to smaller
groups of just five individuals (Lifei, 2018. In the context of
classroom instruction, beginner students frequently exhibit
communication apprehension, which has a detrimental impact
on their acquisition of the English language.

The presence of foreign language anxiety at a high level
has been observed to have a significant impact on
communication apprehension among learners, resulting in their
reluctance to engage in communication (Hasibuan & Irzawati,
2022). Anxiety is a psychological phenomenon characterized by a
subjective sense of apprehension and physiological symptoms
such as sweating, nervousness,and impaired verbal
communication, which are believed to arise from uncertainty
regarding one's ability to speak effectively (Dewi & Putri, 2016;
Hasibuan & Irzawati, 2022).
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It has been observed that anxiety is not limited to low
proficiency students, but also affects high proficiency students.
The extent to which students can mitigate speaking anxiety
during oral presentations is contingent upon their individualized
coping strategies (Hasibuan & Irzawati, 2022). The phenomenon
of speaking anxiety has the potential to impact the performance
ability of language learners. The presence of anxiety is observed
among students who are required to communicate in English
without sufficient opportunities for practice provided by the
teacher (Sari, 2017).

The uncertainty/anxiety theory provided connection on
how students could feel anxious on speaking, especially if they
feel they are not proficient enough in speaking. Anxiety can be
linked to different mannerism and actions that show the student
is uncomfortable when speaking. In contrast, the theory also
explains that when a person is confident enough that the
speaking turns out well, he/she could generate ideas more
effectively.

Methods

This study collected narrative statements from the debate
trainees. Narrative data holds crucial significance in analyzing
and answering the objectives of this study. By capturing the
personal experiences, viewpoints, and reflections of the debate
trainees, trainers, and experts, narrative data provides a deeper
understanding of the nuances involved in skill development
during debates. It allows for a more holistic and contextual
interpretation of the essential skills acquired by debate trainees,
enabling a comprehensive exploration of their experiences,
challenges, and growth throughout their debate training process.

Sampling and Participants

The participants of the study were debate trainees for at least
one year. Specifically, the participants of the study were former
debate trainees, a member of a school debate club, has been in
debate competitions. These characteristics of the participants
became the basis of the study in finding the most applicable
participants to be interviewed. There were 12 participants who
participated in the one-on-one interview. This study employed
purposive sampling to determine the participants.

Purposive sampling “is intentional selection of informants
based on their ability to elucidate a specific theme, concept, or
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(Robinsons 2014, p. 5244). Guidelines for

choosing participants purposefully are offered by Rubin and

phenomenon”

Rubin (2011) in their discussion of qualitative interviewing. The
criteria for selecting research subjects involves prioritizing those
who possess (1) a deep understanding of the context of culture,
situation, or experience under investigation, (2) a willingness to
engage in dialogue, and (3) the ability to consider and respond to
diverse perspectives (Robinsons, 2014; Rubin & Rubin, 2011). The
application of purposive samplingcan offer significant
contributions to quantitative and mixed methods studies. This is
due to the ability of qualitative research to incorporate diverse
perspectives, shedding light on the importance of the informants'
positionality in relation to the research being conducted.
Purposive sampling can be utilized as a technique to
enhance our comprehension of intricate social processes, which
are often disregarded or undervalued in studies that employ
probability sampling, if researchers are transparent about their
selection criteria (Robinsons, 2014). Below were the profiles of

the participants of the study.

Table 1. Basic Information of Participants

No. Gender Age Education Track Trained
Background
1 Female 21 Bachelor Social Science 2018
2 Female 19 High School Science 2020
3 Female 20 High School Social Science 2019
4 Female 23 Bachelor Science 2020
5 Male 20 High School Social Science 2018
6 Male 20 Bachelor Social Science 2019
7 Male 22 Bachelor Science 2022
8 Female 19 Bachelor Social Science 2020
9 Male 17 High School Science 2021
10 Female 21 Bachelor Science 2021
11 Male 19 High School Science 2019
12 Female 18 High School Social Science 2018

Research Instrument

This study developed an interview guide for data gathering.
The research instrumentis an interview guide that has been
designed to enable individual interviews with participants. The
utilization of an interview guide is a systematic approach to
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ensure uniformity in the collection of data and to obtain
pertinent narrative data from the study participants. The
framework and objectives established in this study enabled the
researcher to develop specific questions, pursue relevant
contexts, and conduct an in-depth exploration of the research.

The interview guide was designed to incorporate probing
and follow-up questions which help in harnessing in-depth
narrative data collection. These questions help the researcher
explore participants' viewpoints, motivations, experiences, and
underlying reasons behind their responses. Probing questions
encourage participants to elaborate on their initial answers and
provide deeper insights.

Table 2. Interview Guide Questions

Objectives Interview Questions n
1. Determine how debate skills A. Did your debate skills help you 12
develop the confidence of the develop your confidence in the use
learners in the use of the English of the English Language in Class
language in terms of Discussions? Elaborate with
a. Class discussion examples.
b. Responding to questions B. Did your debate skills help you
develop your confidence in the use
of the English Language in
Responding to Questions?
Elaborate with examples.
C. Are there any other instances in
your academic engagements
where your debate skills help you
develop your confidence in the use
of the English Language?
2. Determine how debate skills A. Did your debate skills reduce your 12
reduce the learners’ anxiety in the anxiety in the use of the English
use of the English Language in Language in class discussions?
terms of Elaborate with examples.
a. Class discussion B. Did your debate skills reduce your
b. Responding to questions anxiety in the use of the English
Language in responding to
guestions? Elaborate with
examples.
C. Are there any other instances in

your academic engagements
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where your debate skills reduced
your anxiety in the use of the
English Language?

Determine the benefits of debate
skills in terms of developing
confidence and reducing anxiety
in the use of the English Language
before and after acquiring debate
skills.

A.

What difference did you observe in
terms of developing your
confidence in the use of the English
Language before and after
acquiring your debate skills?

What difference did you observe in
terms of reducing your anxiety in
the use of the English Language
before and after acquiring your
debate skills?

12

Data Gathering Procedure

Data collection for this study involved the use of narrative data

obtained through interviews. Interviews were conducted with

debate trainees, trainers, and experts in the field of debate.

These

interviews aimed to gather in-depth

insights and

perspectives on the skills developed by debaters.

The one-on-one approach of the interviews facilitated an

in-depth study of each participant's experiences and viewpoints.

The researcher followed the interview guide, starting with

introductory questions to establish rapport and gradually moving

towards more specific topics related to the development of skills

during debate training. Probing and follow-up questions were

incorporated to encourage participants to elaborate on their

initial answers and provide deeper insights. The interviews were

conducted through a phone call.

During the interviews, the researcher collected narrative

statements from

the debate trainees.

These narrative

statements captured the personal experiences, viewpoints, and

reflections of the participants. The researcher actively listened,

taking detailed notes, and recorded the interviews with the

participants' consent. The entire interview was recorded.

Data Analysis

The collected narrative data was subjected to narrative analysis

process. Thematic analysis was employed to identify recurring

themes, patterns, and unique perspectives within the narratives.

This approach allowed for a comprehensive exploration of the
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various skills developed by debate trainees and provided rich
contextual information. This study employed analyzing themes
that described the skill development of the participants in
relation to their confidence and anxiety. Previous literatures
described themes as “reflecting a pattern of shared meaning,
organized around a core concept or idea, a central organizing
concept” (Braun et al. 2019, p. 845).

The researcher reviewed and coded the data, organizing
it into meaningful categories related to the essential skills
developed during debate training. This analysis process allowed
for a comprehensive exploration of the participants' experiences,
challenges, and growth throughout their debate training process.

Results

Objective 1. Determine how debate skills develop the confidence
of the learners in the use of the English language.

1.1 Class Discussion

All twelve (12) participants said that participating in debate
strengthen their confidence level and became an effective
speaker in front of the audience. One major benefit on
participating in debate is developing their conviction and
improve on how they articulate words in a logical form. One
participant highlighted that debating has exposed him to a wider
range of vocabulary and understand this vocabulary and
therefore has applied him to use them to better explain certain
logics. The data gathered indicated that the participants
developed their speaking skills and confidence through their
participation in debate.

“It did increase my confidence because in debate, strengthened
my confidence level. It increased it a bit. When reporting in class,
| am not stuttering because | can do nuancing with certain topics
and the conversation will go on and on.” [Participant 1]
“Through debating, at least | can cope up with conversations with
other people and | have confidence to say my thoughts.”
[Participant 2]

“Debate has helped me think on top of my head.” [Participant 3]
“In general, debating has improved my vocabulary, especially
that | am an interpersonal person. So, | love speaking so much,
especially during oral presentations, especially during my
reports.” [Participant 7]
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“Debate has exposed me to a wider range of vocabulary, hearing
people use different words, and it has helped me also learn this
particular vocabulary and therefore has applied me to use them
to better explain certain logics.” [Participant 9]

1.2 Responding to Questions

Discussions and oral presentation play a significant role on
improving the academic performance of the learners. Six
participants highlighted that having the ability to speak in
English, provides the advantage to the learners on becoming an
effective public speaker. Furthermore, debating can also help
understand their weaknesses in terms of grammar, since they
usually found their selves in a situation where in, they can
experience and realized that they really have a problem with
grammar, especially in subject-verb agreement.

“When you know that you are capable of speaking English,
obviously you will be confident because your self-perception and
self-efficacy will be improved. And your confidence in English
language, if you know that you are confident, if you know that
you can speak English in straight, it will help you to increase your
confidence.” [Participant 10]

Moreover, six (6) participants answered that debating
helps them cope up in a conversation and have the confidence to
share their thoughts. The confidence they build by participating
on debate, serves as their assets on providing logical inputs that
makes them standout in class. One participant highlighted that
debate help her think on top of his head and answers questions
that is accurate and quick. The data collected shows that
participating on debate helps them improve their conversational
skills.

“Before debating, it would take me super long to construct the
answer to a particular question in my head. But debate, in its
nature, is like fast track, right? So, you need to be ready on your
feet always.” [Participant 6]

“Debate has helped me construct a reply for example, a response
when a question still hasn't been finished asked.” [Participant 4]
“Debating helped in answering questions from classmates and
teachers, because the same reason, it helped because debate will
strengthen your conversational skills. [Participant 5]
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Question 2. Determine how debate skills reduce the learners’
anxiety in the use of the English Language.

2.1 Class Discussion

All twelve participants stated that participating in debate really
helps them to improve their speaking skills and the ability to
communicate using English language. Furthermore, one
respondent highlighted that it improves his vocabulary and
increase his confidence on communicating in front of large
audience that resulted to reduce his anxiety every time he
delivers speech in public. Based on the results, it indicates that
the development of the capability on the usage of English
language, depends on their participation in debates that plays a
significant role on vocabulary development.

“It really helps reduce anxiety because most of the people have
anxiety in front of an audience. Through debating, it helped me
actually to strengthen self-confidence in front of other people. So
| can speak to them now because of debating.” [Participant 7]

“I think one person will be anxious if he is not exposed to this
type of activities. Because our education system really relies on
written. So if there are debate activities, one person will be
anxious if he is not confident in his skills, at the same time, he is
not exposed to these activities.” [Participant 6]

“And | am very fortunate that | have these skills. | have learned
these skills when | was in junior high school in comparison with
my friends and some of my classmates who were not immersed
in public speaking or who were not immersed in debating skill at
all.” [Participant 7]

“You will be less anxious because debating helps you share your
thoughts fluently. And so, people will not misunderstand what
you say.” [Participant 8]

In addition, one (1) respondent emphasized that when he
stopped participating on debates, he feels like his capability to
speak grammatically correct decreases and feels likes his not a
good speaker anymore. Debate really has an important role on
developing one’s confidence and decreasing the anxiety on
speaking in public and generating logical inputs.

“So, | wanted to go back to the debate with a clear intention of
me wanting to have the conviction | once had of being articulate,
| once were. So, | think the anxiety stems from me feeling that
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I'm not as good when | am a debater as opposed when | am not
okay.” [Participant 6]

“Okay, so very recently | got back into debating because | stopped
debating for a year. And within that year, | felt like | wasn't as
good of a speaker anymore.” [Participant 4]

2.2 Responding to Questions

Debate has the capability not only on improving confidence of a
specific individual, but also it helps boost the ability to speak
logically and create an informative conversation. One participant
stated that his confidence to communicate depends on if he
knows the topic and will just hear them talking if he doesn’t. The
other eleven (11) participants said that when they are engaging
in debating, at first, you will feel uncomfortable with your
experience. In the long run, as they keep on doing debating
activities, they have less anxious because they able to be more
fluent on conversing English language.

“When you are engaging in debating, at first, you will feel
uncomfortable with your experience. In the long run, if you keep
on doing debating activities, you will be less anxious because you
will be more fluent.” [Participant 12]

“In terms of debating, | will have confidence if | know the topic.
But if | don't know the topic, | usually hear out the people who
are talking. And then that's the time that if | know something,
that's the time | will input.” [Participant 3]

“Debating can also help me understand my weaknesses in terms
of grammar because | usually found myself very in situation
where in, | realized that | really have a problem with my grammar,
especially in subject-verb agreement.” [Participant 7]

“Debating influenced my confidence in speaking. | am able to
respond to the questions more fluently because | know how to
construct my sentences on-the-spot. This fluency also helps me
respond to questions that oppose my stance.” [Participant 11]

3.1 Emerging themes on the development of confidence and
reducing anxiety towards their participation on debates.

Twelve (12) participants answered that debate helps them
to explore and discover things that are out of their comfort
zones. One participant highlighted that participating in debates
help her became more proactive when a conversation is present.
Their participation helps them to become more fluent and have
more conviction when sharing their thoughts in a conversation.
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Furthermore, the data shows the effectiveness of debate
participation on developing the conversational skills, confidence
and decreases the anxiety of a particular individual.

“Before debating, | was timid. | don't know how to initiate a
conversation. | will usually just hear out people talking without
me giving any inputs. But after debating, it made me more
proactive when conversation is present.” [Participant 10]

“So, when | went into debating, I'd say that | became more
confident in general. As | mentioned, | have more conviction.”
[Participant 5]

“l think that the purpose of debate is to share your ideas and
accept others’ ideas also. You are debating to have a more
reasonable connection and not to divide your thoughts. | think
this was makes debate important for us because we have a
method that allows us to share ideas confidently and make
solutions to our notions.” [Participant 12]

“Personally, before | engage in debating, | think I'm more on shy
type person. The one who doesn't hear much. More on written,
more on handwritten activities, quizzes. While when | engage in
debating, I'm more into speaking. I'm in the meeting, I've been in
the meeting sessions, | still feel anxious on myself because | think
that | need to improve myself.” [Participant 2]

Discussion
Question 1. Determine how debate skills develop the confidence
of the learners in the use of the English language.

1.1 Class Discussion

The adoption of classroom debate as an active teaching and
learning method has been shown to enhance learning across
multiple domains. Research suggests that the utilization of
certain techniques can aid learners in achieving mastery of
course content, enhancing critical thinking abilities, and
improving oral communication skills. Debate has been found to
foster critical thinking skills among learners. This is achieved
through engaging in argumentation, conducting research,
gathering facts, analyzing data, questioning assumptions,
evaluating arguments, and demonstrating interpersonal skills.
The learning environment fosters a shift from passive to active
engagement among learners, prompting them to take a more
participatory role in the learning process (Zare & Othman, 2015).
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The participants of the study thought that their exposure to
debate trainings and competitions helped them develop their
presentation and impromptu speaking.
Omelicheva (2007) revealed that the implementation of
classroom debate was effective in engaging learners in
intellectual practices that demonstrate critical thinking skills.
Participants in the survey additionally reported that classroom
debate allowed them to develop and improve their presentation.
In addition, this study had similar results where participants
observed direct improvement in their speaking skills. For
instance, one student said that debate “strengthened her
confidence level... when reporting in class, | am not stuttering
because | can do nuancing with certain topics” [Participant 1].

Debate is an intellectual exercise that entails the presentation
of arguments by students, who are required to provide reasons,
explanations, and evidence to bolster their position. All of these
pertain to competencies associated with critical thinking abilities.
According to Sahamid et al. (2015), their survey results indicate
that students reported an improvement in their critical thinking
skills because of engaging in argumentation, reasoning,
explanation, and questioning. Engagement to critical thinking,
also allowed the participant to “have confidence to say his
thoughts” [Participant 2].

Debating can also influence the competence of a student to
learn new words and use them while speaking in a class
discussion. Notably, they espouse the advantages of engaging in
debates as a means of enhancing students' linguistic aptitude,
particularly with regards to expanding their vocabulary and
improving their fluency (Cinganotto, 2019). The students are
encouraged to communicate in a manner that is both natural and
effective, “what really matters is the fluency the students can
develop supported by a wider and wider vocabulary” (Cinganotto
2019, p. 114). Participants of the current study also experienced
improvements in their vocabulary, “debate has exposed me to a
wider range of vocabulary... and therefore has applied me to use
them to better explain certain logics” [Participant 9].

In this study, critical thinking was an essential skill that the
participants developed which they were able to adapt during
class discussion. One participant said that “debate has helped me
think on top of my head” [Participant 4]. Participants reported
improvements in their presentation, impromptu speaking, and
speaking confidence as a result of engaging in debate. Debates
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help students build their confidence that they may overcome
their fear of speaking in front of others, which is a skill that is
necessary for these scenarios (Zare & Othman, 2015). The
intellectual exercise of presenting arguments with reasons,
explanations, and evidence in debates directly relates to
competencies associated with critical thinking. The development
of critical thinking skills through debate enables participants to
think on their feet and express their thoughts confidently during
class discussions.

1.2 Responding to Questions

Compared to conventional teaching methods like lectures,
discussions are more effective at developing students' higher
order thinking skills (Roy & Macchiette, 2005). Finding and
challenging  assumptions, finding and acknowledging
contradictions, and prioritizing the salience and relevance of
distinct issues within the larger argument are some examples of
critical thinking skills employed in a debate.

Debates call for the development of oral communication
abilities beside critical thinking abilities, which are essential for
success in most jobs (Combs & Bourne, 1994). According to Roy
and Macchiette (2005), the process of debate encompasses not
only the identification of appropriate content, but also the
selection of an effective mode of delivery. This suggests that
successful debate requires careful consideration of both message
and presentation. Williams et al., (2001) gather data from 286
participants of competitive debate teams across 70 universities.
The most significant advantage of participating in debates, as
rated by the students, was the enhancement of their
communication skills. Combs and Bourne (1994) found that
student participation in in-class debates resulted in improvement
in oral communication skills. This study also had an in-depth
context of these literatures. For instance, one participant said
that “debate has helped me construct a reply for example, a
response when a question still hasn't been finished asked”
[Participant 4]. Similarly, in classroom setting, one participant has
similar experience, “it helped because debate will strengthen
your conversational skills” [Participant 5.

Students also have the chance to express their ideas and
refute the arguments of the opposition by supporting them with
facts (Mumtaz & Latif, 2017). Along with that, the students must
defend their opinions and give clear answers to the questions
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that are posed to them (Alén et al.,, 2015). Debates require
students to articulate their points of argument in a way that is
convincing to an audience (Dy-Boarmana et al. 2018; Kim & Park,
2019). One participant also said, “debate, in its nature, is like fast
track... you need to be ready on your feet always” [Participant 6].
Because of how a debate is being delivered, debaters can adapt
to their oral presentations and are able to respond to questions
effectively—as one participant said, “debating helped in
answering questions from classmates and teachers” [Participant
5].

Debaters learn to construct replies, strengthen
conversational skills, and articulate their arguments convincingly.
They could express their ideas, refute opposing arguments with
factual support, defend their opinions, and provide clear answers
to questions. Debaters are trained to think on their feet and
adapt their oral presentations, enabling them to respond
effectively to questions posed by classmates and teachers.

Question 2. Determine how debate skills reduce the learners’
anxiety in the use of the English Language.

2.1 Class Discussion

This study indicated that the participants exposed to debating
were less anxious when it comes for class discussion. Essentially,
because of their debate trainings and practice, they were more
capable of expressing themselves without visible fear in every
statement. In thar case, it is important to note that most of the
time, anxiety levels reduce when a student often participate in
debates. “Debates are strategy which widely supported by EFL
teachers and learners in order to enhance learning skills and it is
useful for the students to follow the program and practice
activities through discussion” (Doyle, 1986, p. 396). The learner
develops good listening skills through debate, enabling them to
speak clearly.

In the small-scale study of Raja (2017), 75% of the
students fear public speaking. One main reason of their fear was
their lack of confidence. Anxiety has been identified as a
hindering factor that can impede and diminish language abilities
of students (Nascente, 2001; Yassmine, 2022). Maclntyre and
Gardner (1994) have reported that EFL students who experience
anxiety issues exhibit lower performance levels. Similar anxiety
mechanism was determined in this study. One participant
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explained that “one person will be anxious if he is not confident
in his skills” [Participant 6]. Another factor was fear of speaking
which “most of the people have anxiety in front of an audience”
[Participant 71].

Aftat (2008) and Mazouzi (2013) posit that the fear of
making mistakes is a psychological issue that can have a negative
impact on the oral performance of students. This fear can hinder
their ability to express and share their ideas, particularly
in discussions, due to concerns about being judged by their
teachers or peers (Juhana, 2012). One participant had an
important point saying, “you will be less anxious because
debating helps you share your thoughts... people will not
misunderstand what you say” [Participant 8].

Hughes (2002) argued that students are considered
fluent when they can speak in a clear, logical manner that is
unambiguously understood; otherwise, listeners will find it hard
to stay focused. According to Snider and Schnurer (2002),
classroom discussion promotes active engagement among
students. Consequently, the approach of the students undergoes
a transformation from an inactive position to an active one.

Anxiety has been identified as a hindering factor that can
affect the language abilities, and fear of public speaking is a
common concern among students. Lack of confidence, fear of
making mistakes, and concerns about being judged by teachers
or peers contribute to this anxiety. However, participating in
debates helps students overcome these anxieties by providing a
platform to share their thoughts and ideas without the fear of
being misunderstood. Additionally, debates foster the
development of good listening skills, which further enhance the
students' ability to speak clearly.

2.2 Responding to Questions

Students are encouraged to think critically about the use of
academic language by using debate as a teaching and learning
approach. This includes language structures and vocabulary that
are appropriate to communicate the argument's distinctive
cognitive discourse functions (Dalton-Puffer 2013, 2016). Debate
is an example of an "opinion-gap activity," since it requires
students to communicate their thoughts and feelings in response
to a teacher-made assertion supported by evidence, which
strengthens and makes their arguments more compelling. One
participant thought that participating in debates “[enable him to]
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respond to the questions more fluently because | know how to
construct my sentences on-the-spot” [Participant 11]. One
student explained that frequent practicing debates helped
students be less anxious when speaking — “you will be less
anxious because you will be more fluent” [Participant 12].

Assessing a debate requires looking at both the content
and knowledge students have learned—which would be the
primary focus for a subject teacher—from various angles as well
as a broader set of skills. A language teacher would prioritize
linguistic features, and a subject teacher would prioritize the
students' understanding of the material. Because of this, they
frequently employ paper or digital grids to account for the many
aspects of the learning process (Cinganotto, 2019). In terms of
learning process, one participant said debating “helped me
understand my weaknesses” [Participant 7] pointing out his
weakness in subject-verb agreement, especially while speaking
and responding to questions.

Participating in debates improved participants' tolerance
for different viewpoints and respect for others' perspectives
(Mumtaz & Latif, 2017). As the students encounter numerous
counterarguments from the opposite team, a sense of respect
grows among them. With the use of debates, students can
demonstrate a deeper level of understanding, including
evaluation, criticism, and justification for a proposed solution
(Hall, 2011). One participant of this study thought that “fluency
also help me respond to questions that oppose my stance”
[Participant 11].

Frequent practice in debates contributes to increased
fluency, which in turn leads to reduced anxiety when speaking.
Students expressed feeling more confident and less anxious in
constructing their sentences on-the-spot during debates. This
improved fluency and confidence gained from debating can carry
over to their ability to respond to questions, as they become
more comfortable with expressing their thoughts and ideas.
Engaging in debates can have a positive impact on reducing
anxiety levels when students are faced with the task of
responding to questions.

3.1 Emerging themes on the development of confidence and
reducing anxiety towards their participation on debates.

The practice of direct conversation for English language
learners can take place in both formal academic settings, such as
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traditional classrooms, as well as in informal non-academic
situations, such as conversation clubs. English conversation clubs
are typically established by educators and learners seeking to
enhance their English language proficiency in a more relaxed and
convivial setting than that of the traditional classroom
environment (MinoBa, 2015). The efficacy of the conversation
club is influenced by the proficiency of the communicative
group's facilitator, who must possess pedagogical expertise to
organize engaging activities (e.g., debates, film screenings,
games) that can motivate all participants to utilize their English
language skills proficiently (Dobson, 1981; Harmer, 2001;
MinoBa, 2015). This study reflected similar results indicating that
debates help trainees to start conversations and make casual
statements. One participant said, debate “made me more
proactive when conversation is present” [Participant 10].

“The conventional view is that strong beliefs are what we bring
into a discussion. In debate, convictions are what we take out of
such a conversation. The aim is not to safeguard our prior beliefs,
but to play and experiment until we stumble on ideas worthy of
our commitment.” (Bo Seo, from The Guardian, 2022)

One participant of the study indicated that debating helped
her be “more confident in general. As | mentioned, | have more
conviction” [Participant 5]. In relation to the snippet from above,
one teacher said that “... you are debating to have a more
reasonable connection and not to divide your thoughts. | think
this what makes debate important for us because we have a
method that allows us to share ideas confidently and make
solutions” [Participant 12].

Participants mention that engaging in debates made them
more proactive in conversations, increased their confidence, and
strengthened their convictions. Debating fosters a reasonable
connection, share ideas confidently, and find solutions. English
conversation clubs provide a relaxed and informal setting for
language learners to practice their English proficiency.
Participating in debates helps improve students' speaking skills,
boosts their confidence, and facilitates effective communication
by enabling them to express opinions, engage in conversations,
and find solutions through shared ideas.

Conclusion
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Engaging in debate fosters critical thinking skills among
learners. By participating in argumentation, conducting research,
analyzing data, and questioning assumptions, learners develop
the ability to think critically and express their thoughts
effectively. This shift from passive to active engagement in the
learning process promotes confidence in their ability to
contribute to class discussions.

Furthermore, the study indicates that exposure to
debate trainings and competitions helps learners develop their
presentation and impromptu speaking skills. Through debate,
participants reported a direct improvement in their speaking
abilities, with increased confidence and reduced stuttering. By
honing their communication skills in a structured and challenging
environment, learners gain the confidence to express their ideas
fluently and coherently.

Additionally, debate enhances learners' linguistic
aptitude by expanding their vocabulary and improving their
fluency. Engaging in debates exposes students to a wider range
of vocabulary, allowing them to better explain complex concepts
and reasoning. This exposure to new words and their usage
strengthens their language skills and boosts their confidence in
expressing themselves more effectively.

The acquisition of debate skills has been found to have a
positive impact on the development of critical thinking abilities,
enhancement of oral communication skills, and expansion of
learners' vocabulary. These factors are considered crucial in
bolstering learners' confidence in using the English language.
Through engagement in debates, individuals acquire the capacity
to engage in spontaneous thinking, articulate their ideas with
assurance, and surmount apprehension associated with public
speaking.
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