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Abstract  
Language is not only verbal, but multimodal of discourse analysis 
also play vital role in understanding the text. The term multimodal 
literacy has been created in 2003 by Jewett & Chris, behind the 
term is the premise that the idea of literacy must be reconceived 
in order to encapsulate the variety of meaning-making modes that 
play a special role in electronic or print multimodal. Technological 
advances have necessitated the development of reading and 
writing skills that go beyond what is known in dealing with 
traditional multimodal, in teaching language and exams, and in 
receiving the arts.  
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Introduction 

Language and literacy practices have always been multimodal, because 
communication requires attention to different kinds of meanings, 
whether they are spoken or written words, visual images, gestures, 
posture, movement, sound, or silence. However, it cannot be denied 
that people-driven digital media and text production have led to an 
exponential increase in the circulation of multimodal texts in networked 
digital environments. Multimodal text production has become an 
essential part of everyday life for many people over the course of their 
lives, across cultures and societies. This is because it is so easy to 
produce and share digital photos, music, video games, applications and 
other digital media via the Internet and mobile technologies. But before 
I get into the ways and benefits of multimodal literacy is, I would like to 
clarify what is meant by multimodal, it is the study of how meanings, in 
specific contexts, are made by different means of expression whether 
they are expressed by the body (speech, movements, facial expressions, 
gestures, etc.) or with the help of tools and materials (writing, drawing, 
making music, etc.).  

In its broadest sense, visual literacy skills are viewed as a set of abilities 
in reading, writing, and visual thinking. specifically in regard to higher 
education, the Association of College and Research Libraries (ACRL), a 
division of the American Libraries Association, defines visual literacy in 
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their 2011 publication ACRL Higher Education's Visual Literacy 
Competency Standards as:  

“a set of abilities that enables an individual to effectively find, interpret, 
evaluate, use, and create images and visual media. Visual literacy skills 
equip a learner to understand and analyze the contextual, cultural, 
ethical, aesthetic, intellectual, and technical components involved in the 
production and use of visual materials”. (ACRL, 2011:2)  

At the most fundamental level, this concept implies that effective visual 
literacy abilities give students the ability to easily understand images. 
Reading images is a method for improving one's visual perception and, 
hence, image comprehension. A short glance or quick scan, however, is 
insufficient to comprehend visuals that call for deeper comprehension. 
Instead of relying on the kind of surface-level comprehension that 
permeates our daily use of the internet and social media, kids must learn 
how to critically interpret these kinds of images in order to become 
visually literate. These and other social media platforms frequently use 
graphs, photos, videos, and charts to engage people with their content. 
Those media outlets that weren't initially primarily visual are shifting 
their emphasis to emphasize the importance and significance of visual 
content to become more visually appealing. (Kane & Pear, 2016) 

Writing may convey one set of meanings, and pictures convey other 
meanings. This is well illustrated in conditions of imposing types of 
censorship. Kress&Leeuwen also note a move toward less reliance on 
language and more codification and control of the visual in different 
types of text-books, films, and other forms of public language. 
Interestingly, this shift has also been recognized in other fields of 
research, such as cultural studies, where the focus on analyzing ‘what 
the text says is replaced by a focus on how different audiences read the 
same text’, from here it seems clear that the world being represented 
visually in the media, it's a different world, it produces different citizens, 
and it's also different from the world that was only represented in 
language. 

According to Kress&Leeuwen (2006) this approach starts from the social 
aspect. Its structure is not a simple reproduction of the structure of 
reality, but instead, producing a reality picture bonded to the interests 
of the social community that produces an image, circulate, and read it, 
so it becomes ideological. Meaning are what printmakers, 
photographers, designers, painters, and sculptors express in their work 
first and foremost. To examine these implications, there are aspects and 
rules of visual grammar that must be analyzed: elements and structure, 
position of the participants, modality, and materiality.   

1 Elements and Structure 

Guba, et al. (2009) state that the conceptual representation structure is 
a relationship between participants in a particular class, statically, and 
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timeless. This structure can be understood as a process of classification 
or taxonomy, such as the sequence or chain related to participants to 
interact; at least one set of participants will act as a subordinate 
associated with at least one other participant as a superordinate.  

2 Position of participants 

The position of the participants in visual grammar has been described by 
(Hjorland & Nicolaisen;2007) as a combination of relationships among 
participants in the picture, also with interactive participants. Interactive 
participants are real people who produce and understand the images in 
social community context that regulates ‘what the image could be 
expressing how it should be viewed, and what it might be saying, to 
some degrees and in different ways’.  

3 Modality 

Kress&Leeuwen (2006) describe the concept of modality as the equally 
essential in accounts of visual communication. Visuals can represent 
people, places and things as though they are real, as though they 
actually exist in this way, or as though they do not as though they are 
imaginings, fantasies, caricatures, etc. Also, modality judgements are 
social, dependent on what is considered real (or true, or sacred) in the 
social group for which the representation is primarily intended. 

4 Materiality 

Production refers to a variety of words associated with the physical 
components of visual grammar. Even though materiality is a given, it 
plays a crucial role in producing meaning. Any material that has 
meaning, including bronze or gold, an original oil painting or a copy, or 
both, includes social significance. In the significance system, each type of 
media specifies a certain ideational, interpersonal, and textual function. 
Materiality concentrates on an examination of color meanings in 
relation to Halliday's meta-function. Color may obviously be used to 
represent individuals, groups of individuals, locations, and things, as well 
as more generic concepts, such as the colors of the flag, corporate 
identification, safety regulations, sign systems, and maps. (Kress et 
al.;1988) 

5 Discourse 

According to Leeuwen (2005), is a social creation of knowledge about 
some parts of reality. By ensuring that the discourse is developed in a 
specific social context that is consistent with the interests of the 
executants; whether that context is large, like that of multinational 
corporations, or small, like that of a particular family. It can also be 
formal, like that of the press and schools, or informal, like that of a 
conversation in a restaurant. 
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6 Genre 

As Leeuwen (2005), claims that the construct of a genre consists of three 
elements: qualities of content, characteristics of form, and 
characteristics of function. Instead of a discussion of the subject matter 
itself, which is the province of discourse, the term "content" refers to 
the similarities and qualities of the topic matter in the discourse. 
Similarities in the structure, order, and relationships between the 
content's pieces can be used to identify the form. The purpose is also 
apparent from the similarity of usability in related discourse. 
Sociolinguistics, pragmatism, ideology, feminism, and gender are among 
the genres covered by social semiotics. 

These characteristics give the impression that there are many different 
genres of conversation. Any genre can be recognized by its characteristic 
equation, which takes into account the genre's content, form, and 
function. The function of genre is then that of categorized semiotic 
resources or that of a model for communicative engagement. 

 7 Style 

Style is a certain way or technique by which anything is done, made, or 
performed, according to Merriam-Webster Dictionary. Individual style, 
social style, and lifestyle are the three categories into which Leeuwen 
divides the term "style." The concept of individual style, he argues, 
emphasizes individual characteristics. There are places for unique 
particularities even though everyone normally behaves in accordance 
with social norms. And the concept of social style refers to not only a 
person's personality and attitudes but also to their social status, or "who 
we are" in a stable category like economic class, age, gender, social 
relationships, and "what we do" in terms of a person's participation in 
socially regulated activities and the role he or she played within them. 

Leeuwen (2005) claims that a person's lifestyle seems to be more 
socially than individually oriented. He contends that shared consumer 
behaviors, rather than fixed individual positions, describe the social or 
communal style that has spread throughout the world's cities. 
Additionally, lifestyle is social in that it is represented by a variety of 
outward manifestations, including almost every "distinctive way of life" 
that can be reflected in gastronomic preferences, fashion and accessory 
trends, types of communication devices, types of vehicles, types of 
sporting activities, and so forth. When traditional social indicators like 
class, gender, age, and education were replaced by the "lifestyle market 
segmentation" technique, which categorizes consumers through a 
combination of consumption, lifestyle became another social factor. 

Analyzing Principles 

According to Guba&Yvonna (1997/2006), the ontological perspective of 
critical theory on reality is flexible and continually influenced by a variety 
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of social, political, cultural, economic, gender, and ethnic elements 
before crystallizing into a real structure.  

Visual Grammar 

Kress&Leeuwen (2006) build visual grammar on Halliday’s theoretical 
idea of meta-functions (every semiotic serve two purposes: ideational 
function, which is the representation of the external and internal reality, 
and interpersonal function, which is the enactment of social relations 
through interpersonal interactions. The textual function, which Halliday 
defines as the universe in which all the text's pieces cohere both 
internally and with its context, is a world that all message entities texts 
seek to display).  

Types of Multimodal Texts 

1- Multimodal texts can be paper-based, live, or digital, and 
multimodality does not always imply the use of technology.  

2- Textbooks, comics, graphic novels, picture books, and posters are 
examples of multimodal texts that are printed on paper. 

3- Live multimodal texts, like dance, performance, and oral storytelling, 
make use of a variety of modalities, including gestural, spatial, audio, 
and oral language, to convey meaning.  

4- Film, animation, slide shows, e-posters, digital stories, podcasts, and 
web pages with linkages to external pronunciation aids or translations 
are all examples of digital multimodal texts. (Durrant & Simpson:2015). 

Teaching Multimodal Literacy 

Effective modern communication requires that young people be able to 
read multimodal texts in a variety of formats, respond to them, and 
compose meaning from them. To achieve this, it is necessary to clearly 
teach students how each mode uses distinct semiotic resources in order 
to convey meaning (Kress, 2010). In contrast to written language, which 
would convey this meaning through sentences using noun groups and 
adjectives written or typed on paper or on a screen, visual texts, for 
example, can represent people, objects, and places using choices of 
visual semiotic resources such as line, shape, size, line, and symbols 
(Callow, 2013). 

Population and Sample of the Study  

Best & Khan (2006:16), define population as any group of individuals 
that has one or more characteristics in common. A sample is often 
defined as a small proportion of the population that is selected 
randomly for observation and analysis. A number of male and female 
students are randomly chosen in order to represent the population. 

The sample has been chosen randomly and it consists of thirty (30) 
students out of the entire population which is (65) in the English 
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Department /Open Educational Collage / Kirkuk during the academic 
year (2022-2023). The number of the pilot study is (10) students (5 male, 
5 female) as shown in Table (3.1) 

Table (3.1) The sample of EFL Students according to Gender Factor 

 Total 
population 

Gender No. of the 
pilot study 

No. of study 
sample 

Male Female 

1st stage 30 11 19 4 12 

2nd stage 18 7 11 3 8 

3rd stage 11 5 6 2 6 

4th stage 6 --- 6 1 4 

Total  65 23 42 10 30 

The T-test of the sample according to gender has been computed and it 
is (0.78) for male and (0.32) for female according to the T-tabulated 
value as (2.04), at level (0.05). This indicates that there is statistically 
significant difference according to gender. As shown in Table (3.2) 

Table (3.2) The Mean, Standard Deviation and T-Value of the Test 
Scores according to Gender 

Gender No. of 
the study 

sample 

Mean Std. 
Deviation 

Calculated 
T 

Tabulated 
T 

D.F. 

Male 15 27.07 9.63 0.78 2.04 
 

28 
 Female 15 30.53 8.63 0.32 

The t-test for two independent samples formula has been used to 
determine whether there is a statistically significant difference in the 
level of performance for students’ scores with regard to recognition and 
production Level. It has been found that the calculated t-value for male 
students’ difference in mean is 18.47 at the recognition level while the 
mean at the production level 8.67 whereas the calculated t-value for 
female 17.73 in mean at the recognition level while the mean at the 
production level is 12.80 at degree of freedom 28 and 0.05 level of 
significance. The total result is that there is a significant difference 
between recognition and production level on behalf of production level 
as in table (3.3).  
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Table (3.3) Comparison of Students’ total Scores at Recognition and 
Production Level 

Items Gender No. of 
students 

Mean  Std. 
Deviation 

Calculated 
T. 

Tabulated 
T. 

D.F. 

Rec. Male 15 18.47 5.73 1.14 2.04 
 
 

28 

Female 15 31.33 
1.96 6.79 

Pro. Male 15 8.67 4.91 0.52 

Female 15 30.47 4.27 6.18 

Total  Male 15 27.07 9.63 0.78 

Female 15 61.80 4.49 7.41 

 

Conclusion     

The conclusion of this study which can be summarized as follow: 

1-There is a significant difference between EFL male and female 
students' mean scores in the test on behalf of female students.  

2-When comparing the performance results of recognition and 
production EFL students’ mean scores which show that the production 
level is better than recognition level. 

In simple words multimodal literacy is a flexible and sustainable process 
of a set of abilities used to understand multimodal texts. So multimodal 
literacy requires, textual and contextual knowledge, i.e., understanding 
visual rules, in addition to understanding the rules or norms that govern 
their use in specific contexts. Finally, it includes a critical technology 
dimension, relating to the way in which contemporary digital technology 
favors, or even dictates, modes of communication. 

 

Bibliography  

ACRL. (2011). ACRL visual literacy competency standards for higher education. 
Retrieved from http://www.ala.org/acrl/standards/visualliteracy Bamford, 
A. (2003). The visual literacy white paper. Retrieved from 
https://www.aperture.org/wp-content/uploads/2013/05/visual-literacy-
wp.pdf   

Best, J. W. & Kahn, J. N. (2006) Research in Education. 10th ed. New Jersey: 
Pearson Education, Inc. 

Brown, N.E., Bussert, K., Hattwig, D. & Medaille, A. (2016). Visual literacy for 
libraries: A practical, standards-based guide. Chicago, IL: ALA Editions.   



 
 
 
 
Journal of Namibian Studies, 33 S2(2023): 4286–4294   ISSN: 2197-5523 (online) 
 

 

4293   

Callow, J. (2013). The Shape of Text to Come: How Image and Text Work. 
Sydney: Primary English Teaching Association of Australia. 

Denzin, N. K. (1987). On semiotics and symbolic interactionism. Symbolic 
Interaction, 10, 1-19. 

Denzin, N. K. (1989). Review symposium. Journal of Contemporary Ethnography, 
18, 89-100. 

Gibson, J. J. (1979). The ecological approach to visual perception. Boston: 
Houghton Mifflin. 

Goffman, E. (1959). The presentation of self in everyday life. New York: Anchor. 

Gottdiener, M. (1995). Postmodern semiotics: material culture and the forms of 
postmodern life. Oxford and Cambridge, UK: Blackwell. 

Griffiths, M., & Machin, D. (2003). Television and playground games as part of 
children’s symbolic culture. Social Semiotics, 13, 147-160. 

Gumperz, J.J. (1999), ‘On interactional sociolinguistic method’, in S. Saranghi 
and C. Roberts (eds), Talk, work and institutional order. Discourse in 
medical, mediation and management settings. Berlin, New York: Mouton 
de Gruyter, pp. 453-471. 

Hall, S., Hobson, D., Lowe, A., & Willis, P. (Eds.). (1991). Culture, media, 
language: Working papers in cultural studies. London: Routledge. 

Halliday, M. (1978), Language as Social Semiotic. London: Edward Arnold.  

Hodge, R. (2009). Social Semiotics. In: P. Bouissac (ed.), Semiotics Encyclopedia 
Online. http://www.semioticon.com/seo/S/social_semiotics.html#. 
Retrieved 15 February 2009. 

Hodge, R., & Kress, G. (1988). Social semiotics. Ithaca, NY: Cornell University 
Press. 

Jewitt, C. (ed) (2009). The Routledge Handbook for Multimodal Analysis. 
London: Routledge. 

Jewitt, C., & Oyama, R. (2003). Visual meaning: A social semiotic approach. In T. 
Van Leeuwen & C. Jewitt (Eds.), Handbook of visual analysis (pp. 134-156). 
London: Sage. 

Kane, G. C. & Pear, A. (2016). The rise of visual content online. MIT Sloan 
Management Review. Retrieved from 
http://sloanreview.mit.edu/article/the-rise-of visual-content-online/ Best, 
J.W. and Kahn, J.V. (2006) Research in Education. 10th Edition, Pearson 
Education Inc., Cape Town. 

Kress, G. (1993). Against arbitrariness: The social production of the sign as a 
foundational issue in critical discourse analysis. Discourse and Society, 42, 
169-193. 

Kress, G., & Van Leeuwen, T. (1996). Reading images: The grammar of visual 
design. London: Routledge. 

Lemert, C. (1979). Structuralist semiotics. In S. G. McNall (Ed.), Theoretical 
sociology (pp. 96-111). New York: St. Martin’s. 

Lofland, J. (1970). Interactionist imagery and analytic interruptus. In T. Shibutani 
(Ed.), Human nature and collective behavior: Papers in honor of Herbert 
Blumer (pp. 35-45). New Brunswick, NJ: Transaction Books. 

Lofland, J. (1995). Analytic ethnography. Journal of Contemporary Ethnography, 
24, 30-67. 

MacCannell, D., & MacCannell, J. F. (1982). The time of the sign: A semiotic 
interpretation of modern culture. Bloomington: Indiana University Press. 



 
 
 
 
Journal of Namibian Studies, 33 S2(2023): 4286–4294   ISSN: 2197-5523 (online) 
 

 

4294   

Manning, P. K. (1987). Semiotics and fieldwork. Newbury Park, CA: Sage. 

Manning, P. K. (1988). Symbolic communication. Cambridge, MA: MIT Press. 

Manning, P. K. (2004). Semiotics, pragmatism, and narratives. In L. Reynolds & 
N. Herman-Kinney (Eds.), Handbook of symbolic interactionism (pp. 1021-
1040). Walnut Creek, CA: Alta Mira Press. 

Manning, P. K., & Cullum-Swan, B. (1994). Narrative, content, and semiotic 
analysis. In N. Denzin & Y. Lincoln (Eds.), Handbook of qualitative research 
(1st ed., pp. 463-478). Thousand Oaks, CA: Sage. 

O’Halloran, K. L., Tan, S., Smith, B. A. & Podlasov, A. (2011). Multimodal Analysis 
within an Interactive Software Environment: Critical Discourse 
Perspectives. Critical Discourse Studies, 2,109-125. 

Perinbanayagam, R. (1985). Signifying acts. Carbondale: Southern Illinois 
University Press. 

Rochberg-Halton, E. (1982). Situation, structure, and the context of meaning. 
Sociological Quarterly, 23, 455-476. 

Saukko, P. (2003). Doing research in cultural studies. Thousand Oaks, CA: Sage. 

Saussure, F. de (1959). Course in general linguistics (W. Baskin, Trans.). New 
York: McGraw-Hill. 

Snow, D. (2001). Extending and broadening Blumer’s conceptualization of 
symbolic interactionism. Symbolic Interaction, 24, 367-377. 

Snow, D., Morrill, C., & Anderson, L. (2003). Elaborating analytic ethnography: 
Linking fieldwork and theory. Ethnography, 4, 181-200. 

Stone, G. (1962). Appearance and the self. In A. M. Rose (Ed.), Human nature 
and social process (pp. 86-118). Boston: Houghton Mifflin. 

Van Leeuwen, T. (1999). Speech, music, sound. London: Macmillan. 

Van Leeuwen, T. (2005). Introducing Social Semiotics. London: Routledge. 

The New London Group. (2000). A pedagogy of Multiliteracies designing social 
futures. In B. Cope & M. Kalantzis (Eds.), Multiliteracies: Literacy Learning 
and the Design of Social Futures (pp. 9-38). South Yarra: MacMillan. 

Walsh, M., Durrant, C., & Simpson, A. (2015). Moving in a Multimodal 
Landscape: Examining 21st Century Pedagogy for Multicultural and 
Multilingual Students. English in Australia, 50(1), 67-76. 

 


