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Abstract  
This study aimed to examine the effectiveness of learning materials 
which was developed based on Content and Language Integrated 
Learning (CLIL) approach in Hindu universities in Bali, Indonesia. The 
needs of learning materials in Hindu universities were found in 
preliminary research.  The content was related to the topics of 
Hindu philosophy which integrate the 4 pillars in CLIL, namely 
Content, Cognition, Communication and Culture. This research and 
development study used ADDIE Model and the product was tested 
on 50 students enrolled in English courses in 5 Hindu Universities in 
Bali. Data on the product implementation were collected through 
test, interview, and questionnaires. Experts in material design, 
English lecturers, and tests on students’ by implementing the 
product and students’ feedback questionnaires. The result of t-test 
showed the learning material is effective in increasing student 
language skills. Students’ responses to learning materials were in 
the excellent category with result 4.58, and 4.67 were responded by 
the English lecturers. From this study, it can be concluded that CLIL-
based learning material is effective on students’ language skills. 
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Introduction 
English becomes an international language that must be mastered in 
this globalization. English mastery covers various skills including 
listening, speaking, reading, and writing skills. These skills are also 
supported by other linguistic aspects such as vocabulary, grammar, 
pronunciation, and writing guidelines (Susanti, 2019). The linguistic 
aspects are taught integratively to reach the goal of language learning 
in which students utilize English communicatively (Santosa, 2017). 
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Listening skill is determined to be a major component in language 
learning (Syahabuddin & Rizqa, 2021; Wulandari & Sya’ya, 2021). Lack 
of listening skill will impact to communication in which the message of 
communication cannot be received (Hadijah & Shalawati, 2016; Loren, 
2017). Listening skill is one of the important skills that must be 
mastered by students, the process of communication will effectively. 
Speaking skill conveys feelings, opinion, idea and desires to others  
(Sylvia, 2019). There are some factors contributing to speaking 
performance, namely fear of being wrong, shy, anxiety, and less 
confident (Lailiyah & Wulansari, 2017; (St, 2020;).  

Speaking skill does not concern with correct sentence grammatically 
but also it covers field mechanics, functions, pragmatics, and 
interactions broad social network. Reading skill becomes a 
complicated skill since it requires understanding of context in 
particular text (Larasati & Nugroho, 2021). Students are asked to pay 
attention on the idea conveyed in the text. This skill helps students to 
obtain knowledge, information, new vocabulary, expressions, and 
terms (Mahsun & Koiriyah, 2019; Yunita et al., 2017). Moreover, this 
skill supports other language skills from the obtained vocabulary, 
grammar, and information in the text (Badrasawi et al., 2017; Rosyidi 
& Darmanto, 2020). Thus, mastering reading skill supports other 
language skills.  

Writing skill is a productive skill which involves cognitive processes in 
mastery knowledge through string of words symbolic or written (Rini 
& Cahyanto, 2020; Herman et al., 2020). A writing skill is the ability to 
establish communication in writing by producing something written in 
a visual way that everyone can read (Pradnyawathi & Gst, 2019). 
Writing abilities are also related to literacy skills as a measure of the 
output of the individual literacy process, which is outlined in various 
types of scientific, non-scientific, or literary works that are distinctive 
in their own right (Ranabumi et al., 2017).. Thus, writing abilities are 
the action of presenting words by producing something written in a 
visual form that everyone can read. 

In order to acquire the language skills and the success of learning 
process, they are influenced by many factors (Suruni, 2018). One of 
them is the provision of learning materials (Kasdi and Wijayanti (2017). 
Innovative learning models will make learning more enjoyable and 
help students learn more effectively. In addition, it must be supported 
by learning materials. One of the most crucial aspects of learning is the 
learning materials (Hidayah & Priscylio, 2019; Herman et al,, 2022). 
The learning materials can convey organized materials to be delivered 
to the students (Martha & Andini, 2019). Learning materials cover 
knowledge, skills, and attitudes that must be acquired by the students 
in order to achieve predetermined competency standards (Asriani et 
al., 2017). Moreover, learning materials can attract students' attention 
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in learning because they have attractive designs and pictures 
(Gustiawati et al., 2020).  

The quality of the learning materials depend on the  the needs of 
students, curriculum demands, not dependent on textbooks and 
government aid packages, and according to the characteristics of 
students (Andani & Yulian, 2018; Cloonan & Fingeret 2020; Weriyanti 
et al., 2020). It can increase students’ motivation and creativity to 
participate learning activities (Suzuki et al., 2020; Tsai et al., 2017). The 
quality of learning materials can be achieved by conducting learning 
materials development. Previous studies have proved the result of 
learning materials development. A study conducted by Makrifah & 
Widiarini, (2019) developed learning materials along with four 
language skills especially for tourism area. In addition,  Verawati et al., 
(2019) also found that the developed learning materials were in line 
with BSNP ( National Education Standards Agency). Moreover, a study 
done by Adi (2017) showed that developed learning materials give 
positive impact to the learning process.  

However, the development of learning materials only concerns to the 
general English learning materials and language expression. The real 
problem was investigated in one of the universities in Bali, that is 
Universitas Hindu Negeri (UHN) I Gusti Bagus Sugriwa Denpasar. This 
university follow Hindu philosophy as the basis in the learning and 
teaching activity. Based on the preliminary observation, the students 
of UHN were taught general English by the lecturer. The learning 
materials did not cover the content of Hindu philosophy. In addition, 
prior analysis on the UHN curriculum identified a gap to the ministerial 
decree No.3/2020 and the specific content of learning English in the 
non-English departments at the university. Its English syllabus and 
course general outline had not been geared to achieve religious faith, 
character, personality, independence, and responsibility based on 
Hindu religion and philosophy. Moreover, English designed and 
developed in the syllabus and course basic outline did not meet the 
students’ characteristics by making use of the underlying methodology 
and activities nested in the Hindu three-logy and philosophy (Doniger, 
2009; Donder, 2020; Mortenson, 2022). It can be considered that the 
development of learning materials should consider its content which 
is in line with students’ characteristics. This development can be done 
based on Content Language Integrated Learning. 

Content Language Integrated Learning (CLIL) refers to an approach of 
language teaching used as a mean for teaching and learning about 
linguistics content and language relevant additions. CLIL focuses on 
two aspects, namely language and content (Merino & Lasagabaster, 
2018). It is seen as an approach to didactic innovation and 
transdisciplinary collaboration by many educators (Tagnin & Ní 
Ríordáin, 2021). It strongly demands group and student-centered 
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learning (Nurkhin, 2014). Moreover, it is a complex learning approach, 
where learning will provide (a) children's educational experience when 
the quality of the subject is emphasized more than the words used; (b) 
context in language teaching and thus is more important for children; 
(c) inspiring and offers wider opportunities for a wider range of 
learners; (d) exposure to foreign languages naturally; and (e) sufficient 
time during learning and teaching process (Setyaningrum et al. al., 
2020) . The existence of CLIL gives many impacts to development 
language participant because it is proven effective in western 
countries in increase ability language participant students. 
Furthermore, this approach helps students to speed up development 
epistemological (Sarip, 2019) . Thus, it can be said that the presence of 
CLIL gives positive impact on language learning. 

Some previous researchers had done investigation on the use of CLIL. 
The existence of CLIL will have many impacts on the language of 
students, according with Deswila’s research that CLIL is effectivelly in 
western countries in improving students' language skills (Deswila et 
al., 2020). Furthermore, this approach helps students to speed up 
development epistemological (Sarip, 2019) . Thus, it can be said that 
the presence of CLIL gives positive impact on language learning. A 
study conducted by Sumartana et al., (2019) showed that CLIL model 
was implemented in the Engineering Class Mechanics. The result of 
the study showed that the achievement of students increased by 
17.16% of students who were taught by conventional methods. The 
developed materials could attract students’ attention in the learning 
process. learning materials based on Content Language Integrated 
Learning (CLIL) in vocational schools. The learning materials consisted 
of local culture wisdom of Kediri region, East Java through Panji 
Stories. The feasibility of the product was assessed by literature 
experts, literature teachers, and vocational students. The evaluation 
consisted of component content, systematic presentation, variety of 
discussion, and the display of product. The result of the study showed 
that the product was feasible to be implemented for learning 
Indonesian. In addition, the use of CLIL in developing learning material 
gave positive impact for students, teacher, learning model, and 
curriculum (Momang, 2018).  The implementation of CLIL in SD 
Laboratory, State University of Malang shows that teachers in teach 
mathematics subject in English, and combined in Indonesian. The 
student more understanding math that taught in English (Kamumu, 
2020). learning accountancy through CLIL strategy could increase 
students’ achievement. The study was designed in classroom action 
research. The result of the study showed that the results of the 
posttest results in the first and second cycles were higher compared 
to the results of pretest (Nurkhin, 2014). 
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This study aims to analyze the effectiveness of CLIL-based English 
Learning Materials for Hindu Education Department Students in Hindu 
Universities. The novelty of this study is combining English learning 
materials with CLIL approach. Both components are being developed 
partially and currently there is no research that has conducted the 
development of CLIL-based teaching materials in Hindu philosophy 
written in English. 

 

Method 
This research was designed using a model development of ADDIE 
Model. ADDIE’ s model involves five systematic steps. The first step 
was Analyze. In this step, the analysis of students need was identified. 
There was no Hindu developed learning materials during learning 
process for Hindu Universities. The content of learning materials 
needed to be in line with students’ background. In addition, the 
interview guide was conducted to find the needs of the students. The 
second step was Design. In this step, the needed learning materials 
were designed. In this case, the learning materials were designed in 
the form of E-book in which can be used in online and offline learning. 
In addition, the E-book was designed based on the CLIL approach 
considering the 4C components including content, cognition, 
communication, and culture. In addition, the learning materials were 
designed into several units covering integrated language skills in each 
activity.  

The third step was Develop. In this step, the planned learning materials 
were developed into E-book. The book consisted of the component of 
CLIL and integrated language skills. In addition, in this development 
stage, the quality of the product was also tested by involving students, 
lecturers, and expert to validate the quality of the product. The fourth 
step was Implement. In this step, the developed learning materials 
were implemented to the Hindu Universities in Bali. There were only 
three sub units of the materials were implemented to all universities.  
The last step was Evaluate. In this step, the effectiveness of the 
learning materials was tested. The results of the students’ pretest and 
posttest were collected to find out the effectiveness of the developed 
product. 

Research subject consisted of 73 people in total who were recruited 
for the following purposes. 1) The students’ needs of CLIL-based 
English learning materials for Hindu Education Department in Hindu 
Universities involved religion experts and English lecturers. 2) the 
procedure of CLIL-based English learning materials developed for 
Hindu Education Department in Hindu Universities involved the 
researcher in this study. 3) The quality of the developed CLIL-based 
English learning materials for Hindu Education Department in Hindu 
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Universities involved students who register in English subject, lecturer, 
and material experts. 4) The effectiveness of the developed CLIL-based 
English learning materials for Hindu Education Department in Hindu 
Universities involved students at UHN Denpasar, UNHI, STAHN Mpu 
Kuturan Singaraja, STKIP Agama Hindu Singaraja, dan STKIP Agama 
Hindu Amlapura. Those Universities were chosen because in Bali, 
there are five Hindu universities which implement Religious-based 
Education (Hinduism).  

The data were carried out using two analytical techniques 
(combination methods), namely descriptive and inferential data 
analysis (Sugiyono, 2017). The results of a limited area test 
(preliminary field testing) employing experimental and qualitative 
methods using a test instrument. The data from the limited trial were 
then evaluated, and the findings were used to inform product revision. 
The revised product is finally put to the test in the main field (main 
field testing). At the main field testing stage, 30-100 people can be 
used (Sugiyono, 2015). The main field trials for this study were 
conducted in UHN Denpasar, UNHI, STAHN MPU Kuturan Singaraja, 
STKIP Hinduism Singaraja, and STKIP Hindu Religion Amlapura. While 
quantitative analysis techniques are data processing in the form of 
numbers or percentages, this technique is used to analyze the needs, 
validity, reliability, and effectiveness of the developed CLIL-based 
English learning materials for the Hindu Education Department. To 
obtain practical data were collected using an observation sheet for 
lecturers and students. Whereas, the product qualifies and receives a 
minimum score of 80%, it fulfills the qualifying criteria. The product 
must be revised in accordance with the validator's input, if the product 
does not reach the minimum score. The effectiveness of the product 
is carried out by comparing the present learning materials with CLIL-
based English Learning Materials for the Hindu Education Department. 
The data related to effectiveness were analyzed quantitatively using 
descriptive statistics and inferential statistic involving paired sample T-
test.  

This research involved two phases of testing: the validity test and the 
practicality test. It was declared valid in the Very Valid category by the 
CLIL-based English Learning Materials Validity Test, with a score 1, it 
showed that each item was accepted and valid. From the result 
showed which was categorized into very good category. It indicated 
that the developed CLIL based English learning materials had a very 
good quality to be used by the lecturers in the learning process. And 
from the students also was categorized into very good category. It 
indicated that the developed CLIL based English learning materials had 
a very good quality to be used by the students in learning English based 
on Hindu philosophy. 
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Findings and Discussions 
Findings 

To find out the effectiveness of the product through implementation 
of CLIL-based English Learning materials was conducted at UHN 
Denpasar, UNHI, IHDN Mpu Kuturan Singaraja, STKIP Agama Hindu 
Singaraja, and STKIP Agama Hindu Amlapura. There were fifty students 
altogether recruited and were involved during the implementation or 
empirical evaluation.  During implementations, the units were 
counter-balanced as follows, UHN, UNHI, STAHN Mpu Kuturan, STKIP 
Agama Hindu Singaraja and STKIP Agama Hindu Amlapura with Theme 
Tattwa, subtheme Panca Sraddha and the topic Brahman; Theme 
Susila, Tri Kaya Parisudha, topic Kayika Parisudha; theme Acara, 
subtheme Panca Yadnya, Dewa Yadnya. Ten students were recruited 
for implementation at each university, and therefore, there were fifty 
students altogether. The session spanned for 100 minutes. The 
researchers implemented the learning materials with the assistance of 
an English lecturer as an observer.  

The implementation covers the four language skills (reading, writing, 
listening, and speaking). Reading included skimming, reading 
comprehension and comprehension of research abstract; speaking 
included listening comprehension and discussion; writing included 
vocabulary and grammar. The implementation was carried out as if 
real teaching. It was started by explaining the learning outcomes and 
indicators in five minutes. The purposes were to get the students’ 
attention, active participation as well as an apperception on 
forthcoming ELM-TSA. Then, the students were pleased to skim the 
texts in five minutes each text. After skimming the texts, they worked 
on texts’ lexical items and gave referential meanings in English in ten 
minutes each text.  

Reading comprehension followed with ten questions answered in ten 
minutes each text. Writing grammatical sentences using words or 
phrases in ten minutes each text. The students were also involved in 
providing the Indonesian meanings of the afore-mentioned words or 
phrases in ten minutes each text. Finally, they discussed topics 
concerning Tattwa, Susila, Acara in twenty-five minutes for each 
speaking activity. The processes are reported per university and per 
unit activity as follows. These results indicate that the language skills 
of students taught by CLIL-based English learning materials have 
improved language abilities than students taught with conventional 
devices. In order to check the effectiveness of the developed product, 
the analysis of test is carried out, namely: (1) normality test and (2) 
homogeneity tests. The normality of the data was tested. The 
normality can be seen in Table 1. 
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Table 1: Tests of Normality 

 

Shapiro-Wilk 

Statistic Df Sig. 

Pretest 0.087 50 0.205 
Posttest 0.098 50 0.135 

Table 1 showed that the sample of the study was 50 students. It 
indicated that the normality can be seen from Shapiro-Wilk test from 
its sig. value. Table 1 showed that the value of Shapiro-Wilk was 0.205 
for pretest and 0.135 for posttest. These values were higher than 0.05 
indicating that the data were distributed normally. 

After conducting normality test, then, the data were tested its 
homogeneity as presented Table 2. 

Table 2: Test Of Homogeneity of Variance 

 
Levene 
Statistic df1 df2 Sig. 

Result Based on Mean 2.545 1 98 0.114 

Based on Median 1.624 1 98 0.206 

Based on Median and 
with adjusted df 

1.624 1 95.131 0.206 

Based on trimmed 
mean 

2.547 1 98 0.114 

Table 2 showed that the value significant value of based on mean was 
0.114. This value indicated that the data were homogeneous. After 
finding out the normality and homogeneity, then, the paired sample t-
test was done to see its effectiveness on every Hindu university. The 
results of the learning materials effectiveness can be seen in Table 3. 

Table 3: Paired Samples Test 

 

Paired Differences 

t df 
Sig. (2-
tailed) Mean 

Std. 
Deviation 
TABLE 3. 
PAIRED 
SAMPLES 
TEST 

Std. 
Error 
Mean 

95% Confidence 
Interval of the 
Difference 

Lower Upper 

Pair 1 Pre-test - 
Post-test 

-
10.96 

5.329 1.685 -14.772 -7.147 -6.442 9 0.001 

Table 3. showed that the sig. (2 tailed) was 0.001, It indicated that 
learning materials had significant effect on students’ English skills.  
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Discussions 

In the discussion, discuss related to the learning materials developed 
by the researchers. The results of the CLIL-based English Learning 
Materials Needs Analysis show that these learning materials are 
needed to improve the language skills of students in Hindu 
Department. CLIL-based English Learning Materials, certainly make 
the learning process more interesting.  It is because learning materials 
is one of the important factors in learning learning process (Hidayah & 
Priscylio, 2019). Learning materials creates an effective 
communication for students (Martha & Andini, 2019). Learning 
materials cover the knowledge, skills, and attitudes that must be 
learned in order to achieve the standards competency (Asriani et al., 
2017). In addition, the provision of learning materials can attract 
students’ attention in the learning process because they have 
attractive designs and content (Gustiawati et al., 2020).  

The importance of learning materials in the learning process requires 
the lecturers to develop learning materials with the needs of students, 
and the characteristics of students (Andani & Yulian, 2018; Cloonan & 
Fingeret, 2020; Weriyanti et al., 2020). Learning materials covering 
needs, and characteristics will be able to increase the motivation of 
students (Suzuki et al., 2020). In addition, it can also increase the 
creativity of students (Tsai et al., 2017). The presence of qualified 
learning materials will be able to have an impact on motivation, 
interest, and creativity, which result in student learning outcomes. 
Moreover, the existence of appropriate learning materials will have an 
impact on the skills of students. Based on these statements, it is 
needed to prepare learning materials according to the characteristics 
of students. The validity of learning materials by testing content 
validity, conducted by two experts, the content validity coefficient is 
1. These results indicate that the content validity of learning materials 
is valid category. Whereas, the coefficient of the Content Validity Index 
of learning materials is 1 referring to the quality of good category. The 
validity of the assessment of learning materials given by five English 
lecturers and ten students as users review, was very good category.  

Based on expert and user reviews of the learning materials that have 
been carried out, it can be concluded that the learning materials that 
have been developed are qualifying to implement to the Hindu 
Universities in Bali. The process of developing learning materials is 
based on the results of the needs. In developing learning materials, 
the first is to conduct a needs analysis to gained the characteristics of 
students and content of material to be developed. The learning 
materials by the needs of students and the environment of students 
(Mayarnimar & Taufina, 2017; Weriyanti et al., 2020). The Learning 
materials meet specific needs of the students by making use of the 
underlying methodology and activities nested in the Hindu three-logy 
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and philosophy (Doniger,2009; Donder,2020; Mortenson, 2022).  
Learning materials material was valid if related to the material 
requirements, easy to understand the language, and in accordance 
with the student's character and are attractive (Irman & Waskito, 
2020; Lestar, 2021). Learning materials have good content feasibility, 
language, and attractive designs can help students understand the 
material (Estuwardani & Mustadi, 2016) and encouraging students to 
learn more actively and independently (Yati & Amini, 2020). Simply 
concluded that the development of learning materials must be 
adapted to the characteristics of students as well as current 
conditions. The characteristics of students are needed to help develop 
designs that are in accordance with the characteristics of students who 
require students to learn independently.  

In the analysis of the quality of learning materials was  very good 
quality. The learning materials are designed with instructions clearly 
will making the students easier to learn. The results showed that the 
CLIL-based learning materials can effectively improve language skills. 
Can be seen from the difference in the mean of pretest and posttest. 
The teaching learning process with CLIL-based Learning Materials is 
conducted with materials that relevant with the needs of students. 
The lecturer be able to conduct material well to students used the 
appropriate learning materials based on the students need (Martha & 
Andini, 2019). Learning materials are knowledge, skills, and attitudes 
that must be learned in order to achieve the standards competency 
(Asriani et al., 2017), and learning materials can attract students' 
attention in learning because they have attractive designs and pictures 
(Gustiawati et al., 2020). The importance of learning materials in the 
learning process requires lecturers to develop learning materials that 
are in accordance with the needs of students (Andani & Yulian, 2018; 
Cloonan & Fingeret, 2020; Weriyanti et al., 2020). CLIL- based learning 
materials give room for acquisition of language skills and knowledge 
on the Hindu Tattwa, Susila, Acara for development of self-confidence 
and self-actualization. And enhance lecturers and students to 
participate actively and effectively in each unit.  

CLIL-based English learning materials have a positive impact on 
students' language skills, with the various skills, including reading, 
writing, speaking listening, and linguistic aspects such as lexical items, 
grammar, and word meaning (Susanti, 2019). The integrated language 
features and skills are be able to achieve the goal of learning language 
which is the target language communicatively. All of these aspects are 
taught in an integrated manner to be able to achieve the goal of 
language learning, which is to make students able to use the target 
language, in this case English, communicatively (Santosa, 2017).  

Listening skill is determined to be a major component in language 
learning (Wulandari & Sya'ya, 2021). Listening involves the process of 
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hearing from what speakers say (receptive orientation); construct and 
reflect on meaning (constructive orientation); negotiate meaning with 
the speaker and react (collaborative orientation); and generate 
meaning through interaction, creativity, and empathy (transformative 
orientation). This skill can be developed through a strategy which 
requires students to have listening tasks as well as practices 
(Syahabuddin & Rizqa, 2021). Lack of listening skill will impact to 
communication in which the message of communication cannot be 
received (Hadijah & Shalawati, 2016). Listening are classified into 
three categories: pre-listening, while-listening, and post-listening 
activities (Khan & Karim, 2014).  

The ability to speak is the most essential skill since it is the basic for 
communication and speaking is a skill for people who want to be a 
competence in foreign language. Speaking skill does not concern with 
correct sentence grammatically but also it covers field mechanics, 
functions, pragmatics, and interactions broad social network (Kurum, 
2016). In addition, it also conveys hopes, need feelings, opinion, idea 
and desires to others  (Sylvia, 2019). It is the means through which 
learners can communicate with others to achieve certain goals or to 
express their opinions, intentions, and viewpoints (St, 2020). There are 
some factors contributing to speaking performance, namely fear of 
being (1) wrong, it means that students are afraid to make mistakes in 
expressing their opinions or ideas. (2) shy, means the emotional 
nature when the students asked to speak, (3) anxiety, anxiety is feeling 
of tension, apprehension, nervousness and worry, this condition arises 
in speaking performance when students are asked to speak their 
opinion. and (4) less confident, is a common feeling that occurs when 
students express their ideas and their friends would not understand 
them. (Lailiyah & Wulansari, 2017). These factors influence students’ 
performance in speaking when they cannot handle them. The way to 
handle these factors by keeping speaking practice.  

Reading skill becomes a complicated skill since it requires 
understanding of context in particular text (Larasati & Nugroho, 2021). 
The students can enlarge their knowledge  in reading activity Yunita et 
al., 2017). Students are asked to pay attention on the idea conveyed 
in the text. This skill helps students to obtain knowledge, information, 
new vocabulary, expressions, and terms (Mahsun & Koiriyah, 2019). 
Moreover, this skill supports other language skills from the obtained 
vocabulary, grammar, and information in the text  Rosyidi & 
Darmanto, 2020). Thus, mastering reading skill supports other 
language skills (Badrasawi et al., 2017). So, reading skills are important 
for learning because reading can gain knowledge, information and 
improve vocabulary, expressions and terms students to support their 
writing, speaking, and listening skills.  
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Writing skill is a productive skill which involves cognitive processes in 
mastery knowledge through string of words symbolic or written (Rini 
& Cahyanto, 2020). Writing ability is the ability to communicate in 
writing by producing anything written in a visual form that can be read 
(Pradnyawathi & Gst, 2019). It concerns to sentence formation. There 
are four level that should be experienced by students from simple to 
complex one, namely imitative, intensive, responsive, and extensive 
writing. These levels guide students to start their writing from simple 
activities to complex one. In addition, this skill demands knowledge 
and skill (Ranabumi et al., 2017). It indicates that students are required 
to have idea in showing their skills. The quality of the learning 
materials depend on the  the needs of students, curriculum demands, 
not dependent on textbooks and government aid packages, and 
according to the characteristics of students (Andani & Yulian, 2018; 
Cloonan & Fingeret 2020; Weriyanti et al., 2020). It can increase 
students’ motivation and creativity to participate learning activities 
(Suzuki et al., 2020; Tsai et al., 2017). It can be considered that the 
development of learning materials should consider its content which 
is in line with students’ characteristics. This development can be done 
based on Content Language Integrated Learning. 

Content Language Integrated Learning (CLIL) refers to a variety of 
language teaching methodologies used to teach and learn both non-
content linguistics (NLC) and languages. CLIL is a dual-focus 
educational approach in which integrated languages are used for the 
learning and teaching of content and language. It does not focus on 
topic or language in the teaching and learning process but also the 
content itself (Merino & Lasagabaster, 2018).  Some educators use 
CLIL as a method of pedagogical innovation and cross-disciplinary 
collaboration (Tagnin & Ní Ríordáin, 2021). CLIL is a student-centered 
method that necessitates group learning (Nurkhin, 2014).  Learning 
with this approach will provide (a) children's educational experience 
increases when the quality of the subject is emphasized more than the 
words used; (b) language is taught in context and thus is more 
important for children; (c) CLIL is more inspiring and offers wider 
opportunities for a wider range of learners; (d) it gives students more 
exposure to foreign languages naturally; and (e) it does not require 
additional time (Setyaningrum et al., 2020). 

The development of the CLIL-based English Learning Materials for 
Hindu Education Department Students in Hindu Universities is based 
on the advantages of learning materials and CLIL. The difference 
between this research and previous research is many of the research 
does not combine English learning materials with the CLIL approach. 
In this research, focus to facilitate contextual learning through CLIL-
based learning material. Contextual learning would assist students in 
identifying their real interests in English and the Hindu religion as well. 
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Students would be more likely interested in learning English 
associated closely with the Hindu religion and philosophy (Hidayah & 
Priscylio, 2019). Integrating the English language aspects and the 
Hindu three-logy theme and sub-theme as to activate the students’ 
listening, speaking, reading and writing skills through a theme-based, 
text-based, word-based, grammar-based, and meaning based learning 
models. model that could make the English learning and activity more 
interesting, practical, realistic and appealing 

 

Conclusions 
CLIL-based teaching materials effectively improve students' learning 
outcomes and language skills. Therefore, the CLIL-based English 
learning materials are effective to use in learning process. The result 
showed that the CLIL based English Learning Materials were valid, 
practical and effective, it seen in the average score of post-tests higher 
than the pre-test of students. And the developed product has excellent 
category to be used in the learning process was 4.67 from the English 
lectures and students were 4.58. Considering the importance of 
mastering English and the students’ subject of study, the researchers 
suggested to implement and develop CLIL-based English learning 
material. 
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